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1. Overview and Discussion Sheet – summary information for the mentor and protégé about the relationship between developing self-regulation and school readiness. The points could be a read-ahead and the basis for a discussion between mentor and protégé.
2. Prekindergarten Self-Regulation Planning Worksheet – ideas about concepts and practices that support the development of self-regulation skills in prekindergarten settings. The mentor and protégé can review the checklist together, the protégé can use it as a self-reflection checklist, or the mentor may use it as a basis for classroom observation.  
3. Reflections on Infant and Toddler Environments – illustrations designed to elicit discussion between the mentor and protégé about how to develop self-regulation skills with infants and toddlers.
Note: Practitioner goals are derived from: 
· Texas Core Competencies for Early Childhood Practitioners and Administrators (download copies at http://www.earlylearningtexas.org)

· Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines (download copies at http://www.earlylearningtexas.org)
· Texas Prekindergarten Guidelines (download copies at http://www.tea.state.tx.us)

1. Overview and Discussion Sheet

Self-regulation is an important skill that can be supported through daily interactions and classroom management strategies from very early on. Self-regulation is the ability to control one’s own behaviors and express emotions in appropriate ways. It is not about stopping or eliminating behaviors – it’s important for children to convey their excitement or express themselves when they are feeling sad. Self-regulation has to do with learning how and when to modulate the intensity depending on the setting and situation. Caregivers, teachers, and parents help young children develop these skills by having appropriate expectations and utilizing strategies that help young children self-regulate. 

Why is the development of self-regulation so important?

Researchers have made direct connections between children’s ability to regulate their own thinking, emotions and responses and the ability to learn more. It is also commonly understood that the foundation and optimal opportunity to build self-regulation skills occurs in the first five years of life. The early years are the developmental period when children are highly reactive and are simply trying to figure things out. While researchers are clear that children possess some basic regulatory skills, for example, an infant may suck their thumb or turn to familiar voices for comfort, they have also learned that as children develop, their regulatory needs become more sophisticated and require higher-level skills. These self-regulation skills do not occur naturally, but are taught and require continual opportunities for practice with knowledgeable adults and eventually with peers. 

What are self-regulation skills?

Self-regulation is not a stand-alone skill. It’s more like a process that allows children to appropriately respond to situations and their environments. There are a number of skills at work. They include cognitive skills, such as being able to plan, think things through, attend, and remember and social-emotional skills, such as calming down, understanding and applying standards of behavior, and coping with stress. You can see that a child who has developed these skills is in a better position to focus and attend to learning. 
How can practitioners support the development of self-regulation skills in preschool settings?

Similar to other elements of development, each child’s self-regulation develops differently and each child responds to support differently. For example, while one child may only need a subtle cue to relax, such as a teacher walking by and placing a hand on the table. Another child might need a teacher to provide explicit cues and reminders about how to relax. The good news is that helping children develop their self-regulation skills can be taught and fostered through everyday activities and experiences. Of course, how skills are supported with infants is different from how they are supported with preschoolers. Self-regulation skills develop gradually and it is critical that caregivers and teachers hold developmentally appropriate expectations. For example, to help preschool-aged children develop their understanding of routines, practitioners usually have a pre-set daily schedule or chart that helps them understand and follow activities. With infants, caregivers respond to and respect each individual’s schedule. So, while the goal is the same, the strategies are age-appropriate.  

During the preschool years, there are a number of specific strategies designed to target self-regulation. For example: 
· Visual reminders of expected behaviors  
· Providing choices of activities
· Recognizing what children know and are able to do and then bridging to more complex skills and knowledge

· Modeling social-emotional problem solving (demonstrating appropriate behavior)
· Using naturally occurring disagreements to teach about social problem solving and to model self-regulation 
· Using hints and cues about how and when to regulate emotions, attention, and behavior
· Creating activities that help children learn academic content that incorporates elements of self-regulation

· Using reinforcement and carefully planned classroom management strategies

· Gradually withdrawing adult intervention as children demonstrate success

Play is considered a valuable opportunity for self-regulation to develop. Within play, children participate in interactions with peers where roles are defined and rules and boundaries are established. Pretend play in particular provides a unique context that supports the use of self-regulation and where peers often regulate the behavior of peers. For example, if children are engaged in a game of restaurant, the expectation is that each child plays a role, stays in that role, and responds and acts in that role. A number of self-regulation skills are at work during the play. 

Discussion Questions
1. What have you observed in terms of the relationship between self-regulation skills and children’s learning and cognitive development? 
2. How have you treated self-regulation? For example, do you tend to think children can be taught to modulate behavior? When a child lacks emotional control, do you tend to think there is something seriously wrong with the child? 

3. What strategies or techniques do you currently use for behavior management in the classroom?

4. What have you observed about how “other regulation” develops?

5. What information from parents might be helpful to guide your work with children on regulating their own behavior? 

Articles and Resources for Further Study

Mentors may decide to share additional resources with protégés. There are several articles available online, and a few suggestions are listed below:  

· Developing Young Children’s Self-Regulation through Everyday Experiences [https://www.naeyc.org/files/yc/file/201107/Self-Regulation_Florez_OnlineJuly2011.pdf]
· Staff Workshop Teacher Handout: Self-Regulation in the Early Childhood Classroom [http://www.scholastic.com/teachers/article/staff-workshop-teacher-handout-self-regulation-early-childhood-classroom]
· Self-Regulation A Cornerstone of Early Childhood Development [http://journal.naeyc.org/btj/200607/Gillespie709BTJ.pdf]
2. Prekindergarten Self-Regulation Planning Worksheet 
The worksheet on the following two pages takes some of the key ideas about how practitioners can promote self-regulation in settings that serve three- and four-year-olds. The worksheet includes key points and guiding questions to help protégés begin to think about ways they currently support the development of self-regulation and how they could incorporate new practices.
Directions: Mentors may share the worksheet with protégés and ask them to use it to reflect on their own practices and ideas. Or, mentors may use the charts to organize their observations and make notes about what they would like to discuss with protégés.  

	Prekindergarten Self-Regulation Planning Worksheet

	Strategies and Techniques
	In what ways do I use this approach?
	How could I do more with this approach?

	1. Provide visual reminders – post ground rules, provide lists/pictures of tasks to be done, offer visual/motor cues for behaviors or problem-solving strategies (e.g., hand cupped to ear to signal listening)
	Example: We do not currently use any visual cues to redirect; we clap loudly when kids get restless.
	Example: Try using red stop signs and green go signs when it’s time to transition from one activity to another.

	2. Offer choices – provide opportunities for children to choose activities and decide where they want to go and what they want to do
	
	

	3. Model and practice social-emotional and other types of problem solving – use discussion of pictures and stories to illustrate problems and behavioral approaches (such as a story about empathy, picture about a fight over not sharing toys; opportunities for practice using strategies in safe situations)
	
	

	4. Teach social problem solving – use naturally occurring disagreements to teach about social problem solving and to model self-regulation
	Example: We currently just separate kids who are disagreeing and tell them to stop.
	Example: Slow down during disagreements and have the children talk about what happened and strategies new ideas.

	5. Promote self-regulation in context – create activities that help children practice listening, managing attention, planning, and problem solving
	Example: Kids have trouble keeping still during group book reading. We tend to say “shhh, listen, sit still, be quiet.”
	Example: Restructure group book reading and make it a sharing experience to engage the children; at signs of restlessness, incorporate a movement related to the story.

	6. Provide hints and cues – how and when to regulate their emotions, attention, and behavior
	
	

	7. Use supportive classroom management – use appropriate reinforcements; use of guiding, modeling, setting up room to encourage choices, organizing materials, make-believe play
	
	

	8. Provide time for pretend play or dramatic play – make this a part of everyday schedule and activities
	
	

	9. Set-up play scenarios or themes – model play, use stories, or experiences to set up play opportunities, introduce play concepts and objects, etc.)
	Example: We typically set kids up at play centers and do other work at the desk.

	Example: Utilize pretend play as teaching opportunity – plan ahead to set up pretend play themes and engage with the children to talk about feelings in natural ways, encourage problem solving in play.

	10. Provide a supportive classroom environment – set up a classroom setting and materials that support opportunities for elaborate pretend play (e.g., provide settings and props)
	
	

	11. Engage in role play – encourage and engage in role-plays with children


	Example: We have read books to children related to feelings.
	Example: Extend book sharing to a role-play – ask children what they would do, ask children how each character might feel, ask children how the character could do something differently to feel better.

	12. Expand play – when children run out of ideas to expand play, provide suggestions
	
	

	13. Encourage and scaffold play – help reticent children participate in play and help scaffold peer to peer interactions
	Example: We do not typically interact during free play.
	Example: Use a round robin approach to observe children at play; watch “periphery” kids; use time for case notes.


3. Reflections on Infant and Toddler Environments
   
Working with infants and toddlers is mostly rewarding, but it can also be challenging at times. Caregivers often find they need to take a deep breath and find new ways support the emotional development of young children, particularly when they are in distress. 
To help protégés reflect on their own practices, mentors can use the illustrations and discussion questions on the next two pages to open up a dialogue about protégé’s own feelings and reactions when children are in distress. Then they can talk about aspects of the protégé’s practice that support the development of self-regulation and where they may need more information and support. 

A. Promoting Self-Regulation Skills in Infants and Toddlers:

Classroom Structures and Environment
This illustration is used to spark discussion between mentors and protégés about how the set-up and organization of the classroom environment can support the development of self-regulation.
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Discussion Questions
Directions: The mentor may use the following questions to encourage discussion with the protégé. While looking at the picture, the mentor can use this as a teaching tool to talk about what is and what is not quality practice.
1. What about this environment would make it difficult for children to self-regulate (e.g., to calm themselves down, feel safe and secure)?
2. Do you think the adults are attending to the children and supporting their social and emotional development?

3. How might you change the classroom structure and environment to better support children’s emotional development? 

4. How would you respond to the children in this scenario?

B. Promoting Self-Regulation Skills in Infants and Toddlers:

Adult Responsiveness
This illustration is used to spark discussion between mentors and protégés about how adults can respond to children to support the development of self-regulation.
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Discussion Questions
Directions: The mentor may use the following questions to encourage discussion with the protégé. While looking at the picture, the mentor can use this as a teaching tool to talk about what is and what is not quality practice.

1. How do you feel about the teacher’s comment? 

2. What are some other ways she could respond to the child?

3. What do you think could be going on with this child?
4. What are the guidelines you follow about responding to children in distress? 




Child learning goal





Social and emotional development








Goals for practitioners





Provides clear and consistent classroom routines, schedules, and expectations.





Utilizes multiple techniques to assist children to self-regulate (e.g., re-direction, calming voice, defining feelings and actions). 





Models controlled behavior. 





Recognizes positive behaviors throughout the day.

















Increasing Self-Regulation Skills


Infants, Toddlers, and Prekindergarten





Self-Regulation and School Readiness1


Self-regulation is ranked as one of the most important indicators of child school readiness.


Researchers have found links between self-regulation at early ages and children’s functioning in school far beyond kindergarten and first grade.


Social-emotional self-regulation makes it possible for children to conform to classroom rules and to benefit from learning in various social contexts.


Cognitive self-regulation allows children to use and further develop cognitive processes necessary for academic learning and problem solving.


The preschool years are seen as the primary period for acquiring self-regulation in all forms.


Studies show that young children are not entering school with the self-regulatory skills that they need.


_____________________


1Bodrova, E., & Leong, D. J. (2005). Self-regulation as a key to school readiness: How early childhood teachers can promote this critical competency. In Zaslow, M., & Martinez-Beck, I. (Eds.), Critical Issues in Early Childhood Professional Development. Baltimore, MD: Paul H. Brookes. 
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