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Contents
1. Key Points about Interactive Reading Strategies – background information for the mentor and protégé. The summary could be the basis for a discussion between mentor and protégé.

2. Instructional Model – detailed example that illustrates how to apply strategies to a page from a children’s storybook. Either prior to or after modeling using the strategies with children, the mentor can walk protégé through the example to clarify each type of prompt or question.

3. Interactive Reading Planner – tool to facilitate preparation of a story for interactive reading. The mentor can use this planner to help the protégé systematically plan an interactive reading lesson.

4. Adult/Child Interactive Reading Inventory
 – an observation tool that assesses the quality of adult and child interactions during joint book reading.
Note: Practitioner goals are derived from:

· Texas Core Competencies for Early Childhood Practitioners and Administrators (download copies at http://www.earlylearningtexas.org)
· Texas Prekindergarten Guidelines (download copies at http://www.tea.state.tx.us)

1. Key Points about Interactive Reading Strategies 
Interactive reading strategies provide many benefits for children’s learning as they:  engage in conversation with an adult and their peers; expand vocabulary knowledge and hear a range of language structures; follow a storyline; become aware of the functions of print; and develop enjoyment in listening to stories.  

The point of interactive reading is to elicit children’s responses around a storybook which works best through repeated readings of favorite books. For that reason, the teacher needs to select carefully a book with engaging visuals that will give children lots to talk about. 

Interactive reading begins with the adult as the guide, progresses to the adult and child engaging in dialogue, and advances toward the child becoming the storyteller. The diagram below illustrates this progression (for more information, visit the Preschool Language and Literacy topic on the Doing What Works website, http://dww.ed.gov).
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As a child becomes increasingly familiar with a book, the adult reads less, listens more to the child’s comments and responses, and uses different types of questions to encourage the child to go beyond naming objects shown in pictures to thinking more about what is happening in the pictures and how this relates to the child’s own experiences. 

2. PEER and CROWD strategies.
 It is helpful for teachers to use particular strategies and prompts as they discuss a book with children. Teachers may want to prepare for book reading in advance by making notes about which strategies to use on particular pages.

To help teachers remember the range of strategies, consider the acronyms PEER (interactive strategies) and CROWD (questioning strategies).  

· PEER interactive strategies:

· Prompt the child with questions 

· Evaluate the child’s response

· Expand the response 

· Repeat the expansion

· CROWD questioning strategies:

· Complete fill-in-the-blank 

· Recall: remember aspects of the book

· Open-ended: describe in their own words what’s happening in the story 

· Wh-: talk about what, where, who, and why aspects of the story

· Distance: make connections to personal experiences outside the story

The mentor can walk the protégé through the two example charts that follow to clarify each type of prompt or question.

	EXAMPLE: TEACHER-CHILD DIALOGUE (Using PEER and CROWD Questioning Strategies)

	Type of CROWD question
	Adult’s question
	Child’s response
	Adult’s strategy for engaging child
	Possible adult expansion
	

	Wh-
	What kind of shoes is Jamie wearing?
	They look like sneakers.
	Child recognizes sneakers.

· Expand the response with an attribute of this type of shoe, such as shoelaces (vocabulary).
	Yes, they look like sneakers that are tied with shoelaces.
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Wh-
	What is Jamie’s Dad doing to her shoelaces?
	A double knot.
	Child knows the word “double knot.” 

· Expand the response with the definition of a double knot (vocabulary).
	That’s right! He’s making a double knot. He’s tying the shoelaces two times. Can you see the double knots on the shoelaces?
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Wh-
	What is on the floor next to Dad?
	There’s a bag and pens.
	Child knows the word “bag.”

· Use the vocabulary word “briefcase,” and expand the response.
	Good! There’s a briefcase and two pens on the floor.
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Wh-
	What is a briefcase used for?
	My Mom has a briefcase. She works in an office.
	At least partial understanding of the word.

· Expand the definition of a briefcase to include what it’s used for.
	Yes, some parents use a briefcase to carry papers and pens they need for their office work.
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Completion
	To open the mailbox Jamie will need to use a _______.
	A key!
	Child knows the word key.

· Expand the response.
	Yes, the key’s on the floor next to Jamie.
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Open-ended
	What should Jamie do with the key?
	Put it somewhere.
	· Expand by adding details.

· Use basic vocabulary.
	Yes, you’re right that Jamie will need to find a good place to keep the key. She might put the key in her pocket so she won’t drop it while she goes downstairs.
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Open-ended
	Where’s the mailbox?
	Downstairs.
	· Expand by adding details. Introduce new vocabulary.
	Good. It’s downstairs on the first floor of the apartment building.
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


	EXAMPLE: TEACHER-CHILD DIALOGUE (Using PEER and CROWD Questioning Strategies)

	Type of CROWD question
	Adult’s question
	Child’s response
	Adult’s strategy for engaging child
	Possible teacher expansions
	

	Recall
	Can you remember what happened to Jamie and Jess on the way to the mailbox?
	They had adventures!
	· Use additional recall prompts to encourage the child to tell more.

· Move on to open-ended questions.
	· What happened first to Jamie and Jess on their way to get the mail?

· What did Jamie and Jess do with the mail?

· What happened next?
	

	Distancing
	Jamie is big enough to go by herself to get the mail for her Dad. What do you do all by yourself to help out Mom or Dad?
	Get the mail.
	Encourage the child to talk more about the process of getting the mail (e.g., where’s the mailbox, do they need help getting dressed because it’s outside).
	· What do you do to get the mail? Do you go downstairs like Jamie?

· Is there anything else you do to help out?
	

	Distancing
	Do you know anyone who lives in an apartment building?
	My aunt.
	Encourage the child to talk more about the attributes of an apartment building (e.g., there are lots of neighbors).
	· Tell me more about the building.

· What else?
	

	Distancing
	Jamie and Jess shared adventures. What adventures have you shared with friends?
	Play at the playground.
	· Encourage the child to talk about specific things they do together.

· Extend the conversation to family.
	· What do you like to do together at the playground? 

· What activities do you share with family?
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Open-ended/Recall
	We’ve finished reading the story. Who can tell us what happened at the end? 
	She got the mail.
	· Continue prompting to get the child to give more details

· Fill in some of the details.
	Yes, she went to the mailbox. What did she do with the mail?
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Open-ended/Making connections
	· How did Jamie feel at the beginning of the story?

· Did she feel the same way while she was getting the mail?
	A little nervous.
	· Continue prompting to elicit more talking.

· Relate responses to the child’s own experiences.
	What do you do when you felt nervous?
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


3. Interactive Reading Planner  

A mentor can use this planning tool to help the protégé systematically plan an interactive reading lesson. Planning the lesson begins with setting goals, then proceeds to identifying key vocabulary words to highlight during the reading, and preparing questioning strategies to engage children in conversation throughout the reading.

	Interactive Reading Planner

	Protégé:


Date:


Book Title:


	Goals for the storybook reading
	

	Vocabulary words to highlight—make notes about child-friendly definition
	

	Possible questions to ask (refer to CROWD):

· Complete, Recall, Wh-

· Indicate page # 

	

	Possible questions to ask (refer to CROWD): 

· Open-ended, Distancing

· Indicate page # 

	


4.  Adult/Child Interactive Reading Inventory
A mentor uses this tool to observe and assess the quality of a protégé’s interactions with children during a book reading session. 
· The mentor observes for the protégé behaviors listed in the “adult” column and child behaviors listed in the “child” column. 
· In the “score” columns next to the adult behavior and child behavior columns, the mentor records a number indicating the frequency with which the behavior is observed (e.g., 3=most of the time, 2=some of the time, 1=infrequently, etc.). 
· In the last column, the mentor comments on positive highlights of the adult/child interactions and need for improvement.

Adult/Child Interactive Reading Inventory

Adult’s name: 

Date of observation: 


Child’s name: 

Name of book: 


	SCORE KEY:   
  3 = Most of the time 
2 = Some of the time 
   1 = Infrequently 
0 = No evidence
 NR = Not relevant

	A.  Enhancing Attention

	Adult Behavior
	Score
	Child Behavior
	Score
	Comments  (e.g., appropriate book, adult comfort level)

	1. Promotes/maintains physical closeness
	3
	1. Seeks and maintains physical proximity
	3
	

	2. Modifies language to child’s level instead of reading “real” story or “reads” the pictures
	2
	2. Pays attention and sustains  interest
	2
	Example: Selected book was too difficult for the developmental level of the children. Choose a book with more pictures.

	3. Gives child opportunity to hold book and turn pages
	2
	3. Holds book and turns pages when asked or on his own
	2
	

	4. Uses interactive books (i.e. lift the flap)
	2
	4. Participates in interactions
	2
	

	5. Gives praise/encouragement
	3
	5. Has fun
	3
	Example: Adult did this at every opportunity.

	6. Uses expression/varies voice tone
	2
	
	
	

	7. Has fun
	3
	
	
	

	SCORE KEY:   
  3 = Most of the time 
2 = Some of the time 
   1 = Infrequently 
0 = No evidence
 NR = Not relevant

	B.  Dialogic Reading (Promoting Interaction)

	Adult Behavior
	Score
	Child Behavior
	Score
	Comments  (e.g., ease of asking questions)

	1. Poses open-ended questions
	2
	1. Responds to questions
	1
	Example: Adult could ask more questions to encourage interaction. 

	2. Points to picture and words to assist child in identification
	3
	2. Responds to cues or identifies pictures
	3
	

	3. Relates story to personal experiences


	1
	3. Attempts to relate story/pictures to his own experiences
	1
	Example: Adult could model.

	4. Pauses to elicit child’s comments or questions
	2
	4. Asks questions about the story
	1
	

	5. Repeats/expands on what child says
	2
	5. Makes comments about story/pictures
	1
	Example: Adult could provide children with more encouragement to comment.

	6. Introduces new words
	1
	
	
	Example: Adult could to select words in advance.

	C.  Print Awareness/Literacy 

	Adult Behavior
	Score
	Child Behavior
	Score
	Comments  (e.g., involvement of children)

	1. Asks questions about print (e.g., Do you see any of the letters in your name?)
	3
	1. Responds to questions about print
	3
	

	2. Makes comments about books/print (e.g., Where should I start?)
	3
	2. Answers questions from adult
	2
	

	3. Tracks the print when reading
	2
	3. Responds to cues or identifies print on his own (letters or words)
	2
	

	4. Asks the child to “read” the story
	2
	4. Tells the story from the pictures
	1
	Example: Adult could model for children.

	5. Solicits predictions (e.g., what will happen next?)
	2
	5. Is able to guess or make predictions about what will happen next
	1
	Example: Adult could model for children.





Interactive Reading


Prekindergarten








Child learning goal





Language and communication development








Goals for practitioners





Uses a variety of strategies to engage listeners and make reading fun.





Encourages child participation in read-alouds.





Engages children in conversation.





Engages children in communication and activities that extend children’s language.





Provides child-friendly definitions of new words.





Implements planned literacy activities and lessons that support the emergence of reading and writing skills.














� Adapted by Dianne Apter, Apter and O’Connor Associates, from DeBruin-Parecki, A. (1999). Assessing Adult/Child Storybook Reading Practices. CIERA Report #2-004. University of Michigan: Ann Arbor Michigan [www.ciera.org].


� The PEER and CROWD sequences were developed by Grover J. (Russ) Whitehurst. A more comprehensive explanation of these acronyms is provided in Dialogic Reading: An Effective Way to Read to Preschoolers [http://www.readingrockets.org/article/400].


� Adapted by Dianne Apter, Apter and O’Connor Associates, from: DeBruin-Parecki, A. (1999). Assessing Adult/Child Storybook Reading Practices. CIERA Report #2-004 University of Michigan: Ann Arbor Michigan [www.ciera.org].
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