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1. Progress Monitoring Guide – a step-by-step process that mentors can use to help protégés understand the steps in collecting, analyzing, and using information about children’s learning for planning instruction.
2. Assessment Planning Chart – a tool mentors can use with protégés to map out a plan for assessing a child’s progress toward a goal.
3. Child Assessment Examples – mentors can adapt these assessment examples to fit their settings, age groups, and priority developmental skill areas. 
A. Portfolio Example: Personal Literacy Plan – a framework for organizing assessment data, tracking children’s learning, and individualizing instruction. 
B. Observation Example: Children’s Skill Checklists – observation checklists for tracking children’s skill development on a daily or weekly basis.
Note: Practitioner goals are derived from:

· Texas Core Competencies for Early Childhood Practitioners and Administrators (download copies at http://www.earlylearningtexas.org)
· Texas Prekindergarten Guidelines (download copies at http://www.tea.state.tx.us)

1. Progress Monitoring Guide

Progress monitoring is the ongoing process of collecting and analyzing data to determine children’s progress on specific skills or overall development. The process begins by setting goals for each child based on the child’s developmental level. 
Mentors can use the following steps to help protégés understand the purpose of assessment and establish a systematic process for collecting data and planning instruction.
a. Written goals. Mentors should assist protégés with writing learning goals for children, guided by the curriculum or learning guidelines the program has in place. Goals should include clearly defined, observable behaviors (e.g., the child can count up to 10 items; the child can identify and print the first letter of her name).

b. Information collection. Informal check-ins (classroom assessments) can serve as a day-to-day guide for protégés to make adjustments in instruction and provide the information needed to determine children’s progress toward stated goals. Mentors should help protégés decide on what type of data will be collected (e.g., child observations, work products, language samples); where the data will be collected (activity center, playground, snack time); how often it will be collected (daily, weekly, monthly); and who will collect the data (protégé, mentor, other staff).

c. Prompts for check-ins and other data collection tools and schedule. Mentors should assist protégés with selecting or designing prompts (items/questions/tasks that are designed to assess understanding/skill level) and tools to collect relevant data, and establish a schedule for collecting data. Tools may include observation protocols, skill checklists, anecdotal records, or portfolio assessment.

d. Data evaluation. Progress monitoring data provides information that can help protégés plan instruction for individuals or a group of children. Collected data should be reviewed on a regular basis for best results. Mentors should help protégés determine if a child is making progress towards goals and if instruction needs to be adjusted. 
e. Instructional adjustment. Mentors should help protégés to look for patterns in the data that can tell them if instruction is working. For example:

i. If the data pattern shows that the child has mastered a skill, then the child should move on to a new goal. 

ii. If the data pattern shows that the child’s progress is stalled, then the teacher can plan more intensive instruction, a different type of instruction, or provide more opportunities for practice.

f. Communicating progress. Communication about progress should involve the child and the parent, but it is done in different ways. This communication can motivate children and strengthen home-school bonds with parents. Mentors can help protégés decide on the best way for sharing progress based on the setting, age group, and needs of parents. Ways to communicate with parents may include:

i. Portfolios (e.g., photos, video/audio recordings, work samples)
ii. Children’s work samples (e.g., two- and three-dimensional examples of work in the areas of writing, math, science, or art)
iii. Progress reports (e.g., written progress logs, summaries)

iv. Parent conferences (e.g., in-person, telephone communication)
v. Informal updates (e.g., informal verbal updates about how individual children are doing when parents drop off or pick up children, a summary note on take home work)

Communicating progress with young children should be done in natural and informal ways. With children, feedback is more effective when it is immediate and specific. For example, during morning sign-in, a teacher might say, “Miguel, you really did a nice job writing your name so clearly! I can see a difference with your ‘g’!” Or, following a class project a teacher might meet with small groups of children to talk about their work over time. For example, teachers might have small group book sharing sessions and provide feedback to children individually: “Tim I like how you asked questions about the book. I can tell you worked hard to pay attention today.”   

2. Assessment Planning Chart

Mentors can use this planning chart with protégés to map out a plan for assessing a child’s progress toward a specific learning goal. While the protégé is learning to use assessments, the mentor can help with selecting a few children for the protégé to focus on at first. For example, the protégé might begin the first month by concentrating on two children who are progressing well and two who are stalled in a specific developmental skill area or whose behavior might be puzzling to the protégé.
You will notice in the example provided in the chart below that the mentor is scheduled to do the weekly child observation and monthly video/audio recording. This frees the protégé to work directly with children on developing skills during activities without the extra observation and recording responsibilities. In addition, it enables the mentor to focus on the adult/child interaction and provide feedback to the protégé during a weekly or monthly review of the assessment data. 
	Assessment Planning Chart (EXAMPLE)

	Children:  Tyler, Anna, Miguel, Jennifer
Learning Goal:  Child will engage in conversation with peers

	What type of assessment? 
	How often?
	Who will do it?
	Assessment review schedule? 

	Structured observation focused on the learning goal
	Weekly
	Mentor
	Weekly

	Informal anecdotal log/notes of daily activities and interactions
	Daily
	Protégé 
	Weekly

	Video/audio recording of a language sample (e.g., peer conversation)
	Monthly
	Mentor
	Monthly

	Instructional Adjustment (based on assessment data)

	Protégé will pair children to work on a collage together and use open-ended prompts to encourage conversation (e.g., Tell me about the colored shapes you have added to the collage. Talk to your partner about other things you plan to add to the collage.) 


3. Child Assessment Examples
Mentors can use these examples to show protégés a variety of approaches for assessing a child’s progress. The mentor can adapt these examples to fit their settings, age groups, and priority developmental skill areas.

A. Portfolio Example: Personal Literacy Plan.
 The Personal Literacy Plan was designed as a tool to translate formal data into a teacher- and family-friendly portfolio that chronicles a child’s progress in the area of language development.

A portfolio is an individual assessment tool to collect authentic, ongoing documentation of a child's development over a period of time. It provides a snapshot of a child’s skills and a way to organize information that can help move the child forward in their learning.
Teachers/caregivers use portfolios to record children’s activities and learning. Portfolios include supporting documentation such as children’s work samples, video/audio recordings of children’s conversations, video/photos of children engaging in activities, and anecdotal notes or log entries. It is important to define and structure what should go in a portfolio. 
Mentors can help protégés decide on what type of information will be included and how the portfolio will be organized. The portfolio can be organized in many ways. Typically organizing contents by skill area and date provides easy access to the information and a clear record of developmental progress. 

Individual portfolio contents may differ depending on the child or skill represented. Specific skill development areas may be more important to track for some children. Some forms of records are a better match for representing certain skills (e.g., video/audio recordings and daily anecdotal records) can be more effective at capturing language samples and peer conversations; photos can be more effective in capturing actions and documenting children’s products.)

Portfolio contents should provide a variety of documentation that captures the child’s skill developmental at key intervals to allow the tracking of progress over time and summarizes successes and continued needs. Regular review of the portfolio by the mentor and protégé together can help teachers/caregivers identify strengths and areas where additional support is needed, and plan targeted instruction in a timely manner.

Often portfolios are used for multiple purposes. When deciding on structure and contents, mentors should guide protégés in thinking about how the portfolio will be used. Is the portfolio intended to:

· facilitate discussion about the child’s progress with parents?

· track a child’s individual growth across all developmental areas or specific areas?

· compare developmental growth across a group of children, or within a group of children with specific developmental needs? 

· share with children to celebrate success and facilitate goal-setting?

· share with colleagues to support self-reflection?
Portfolio items can be collected on a daily, weekly, or monthly basis depending on the time available to staff for this activity. Mentors should assist protégés with this task, especially while the protégé is learning how to use this type of assessment, and review portfolio items on a regular basis. Often portfolio items are collected over a period of six months to one year. 
A. Portfolio Example: Personal Literacy Plan

Here are three items that might be included in a Personal Literacy Plan portfolio.

1. A record-keeping form, with an explanation, used by a teacher to document small group activities focused on rhyming skills (e.g., identifying rhyming words in books, picture cards, or poems/charts). In the Rhyming and Nursery Rhyme Awareness form shown below, the teacher:

a. noted the number of words the child matched correctly (upper left table), 
b. graphed the child’s progress over three periods of time (lower left graph),
c. described the activities and noted the child’s success/needs (upper right activity box), and 
d. recorded the topic, date, and progress made by the child (lower right table).
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2. A language sample template used by a teacher to record an oral language sample that captures a conversation between the teacher and a child during a book reading. The first column of the language sample below shows the time the book reading took place. The second column shows the teacher’s part of the conversation. The third column shows the child’s part of the conversation. Two recommended ways to best capture an adult/child or child/child conservation are to:

a. ask a mentor or other staff member to observe and write down the conversation during the activity, or
b. videotape/audiotape the conversation for transcription after the reading.
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3. A photograph that shows a child engaged in an activity of interest and includes a teacher’s note explaining what the child is doing. This photograph shows a child in the process of writing her name, and then her name printed on a classroom sign-up sheet for an activity area. A sign-up sheet is a good way to provide children with name-writing practice. In addition, it can help teachers track children’s writing progress and monitor children’s interests and participation in specific learning activities over time.
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B. Observation Example: Children’s Skill Checklists.
 The checklists shown here are used to collect data and monitor children’s progress in developing core language skills. This data is used to differentiate instruction for individual children. While protégés are learning to use these checklists, mentors should guide protégés in observing and listening in on children’s oral language skills and filling in the checklist by indicating whether the child is at a beginning level, a developing level, or has mastered the skill (see the example chart below). The mentor follows up by meeting with the protégé to discuss the assessment results for individual or groups of children.
The checklists can be used on a daily or weekly basis, depending on the time available to staff. In addition, they can be adapted for other core skill areas such as physical, cognitive, social development, or mathematics (refer to the Developing Mathematics Skills and Concepts Resource Set for an example of a progress monitoring tool for tracking skill development in the area of mathematics).
	Skill Development Key
	B. Observation Example: Children’s Skill Checklists – Oral Language

	B = Beginning
D = Developing

M = Mastered
	Greets other children and adults
	Takes turns listening and speaking
	Follows directions
	Talks about activities and what is happening
	Understands and answers questions
	Dramatizes a story
	Creates voices for characters
	Describes activities in photographs
	Understands and uses new vocabulary words

	Student Name
	
	
	
	
	
	
	
	
	

	James
	M
	M
	M
	D
	D
	D
	B
	D
	B

	Maria
	M
	M
	M
	M
	M
	D
	D
	M
	D

	John
	M
	M
	M
	D
	D
	D
	D
	D
	B

	Anna
	M
	D
	D
	M
	D
	M
	M
	M
	B

	Miguel
	M
	M
	M
	D
	D
	D
	D
	D
	B

	Tyler
	M
	D
	D
	M
	M
	M
	D
	M
	B

	Curtis
	M
	B
	B
	D
	B
	B
	B
	D
	B

	Jennifer
	M
	M
	M
	M
	M
	D
	D
	M
	D


	Skill Development Key
	B. Observation Example: Children’s Skill Checklists – Comprehension

	B = Beginning

D = Developing

M = Mastered
	Describes story settings and characters
	Compares and contrasts traits and objects
	Identifies the title and title page
	Identifies meaning of pictures
	Identifies words by their meanings
	Makes predictions and asks questions based on preview of text
	Summarizes information in the text
	Recalls story events
	Identifies main idea

	Student Name
	
	
	
	
	
	
	
	
	

	James
	M
	M
	M
	M
	D
	D
	B
	M
	B

	Maria
	M
	M
	M
	M
	M
	D
	D
	M
	D

	John
	M
	M
	M
	D
	D
	D
	D
	D
	B

	Anna
	M
	D
	M
	M
	D
	M
	M
	M
	B

	Miguel
	M
	M
	M
	D
	D
	D
	D
	D
	B

	Tyler
	M
	D
	M
	M
	M
	M
	D
	M
	B

	Curtis
	M
	D
	M
	D
	B
	B
	B
	D
	B

	Jennifer
	M
	M
	M
	M
	M
	D
	D
	M
	D





Progress Monitoring to Inform Instruction


Prekindergarten











Protégé learning goal





Assessment








Goals for practitioners





Understands the purpose of assessment is to track progress, inform instruction, and determine skill mastery. 





Writes learning goals for children focused on core skill areas in domain areas such as cognitive, language, social-emotional, and physical development.





Decides on the type of data and frequency of collection.





Selects or designs data collection tools focused on observable behaviors in core developmental areas.





Identifies patterns in the data.





Adjusts instruction based on data patterns.





Communicates progress to the child and parents.











� Adapted from Steps for Monitoring and Graphing Progress developed by the Pennsylvania Training and Technical Assistance Network (PaTTAN).


� Adapted from Personal Literacy Plan: Using Assessment Data to Guide Instruction developed by Ready to Learn Providence (RI).


� Adapted from Observation Checklists: Monitoring Development developed by Pearson Education, Inc. and provided by the Syracuse City School District, NY.
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