
[image: image1.png]












Contents
1. Setting Up the Environment – the Creative Environment Inventory provides guidance for setting up an environment that encourages creativity and self-expression. The mentor and protégé can use this tool together to organize learning centers for art, music, and dramatic exploration.
2. Integrating Arts into Daily Activities – a planning tool mentors can use with protégés to integrate the arts into daily activities.
3. Preparing a Child Portfolio – guidelines for preparing a portfolio to capture a child’s work that includes items representing skill development and progress over time. The mentor and protégé can work together to create the portfolio and design a section for the arts and creative expression domain. 
4. Learning from the Portfolio – strategies for how mentors can help protégés examine the portfolio and use the information to plan instruction and communicate about progress.
Note: Practitioner goals are derived from:

· Texas Core Competencies for Early Childhood Practitioners and Administrators (download copies at http://www.earlylearningtexas.org)
· Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines (download copies at http://www.earlylearningtexas.org)

· Texas Prekindergarten Guidelines (download copies at http://www.tea.state.tx.us)

1. Setting Up the Environment
A creative environment offers choices, stimulation, and time to explore. Teachers and caregivers encourage children to explore by providing open-ended activities that promote self-expression, problem solving, and conversation. Experiences in art, music, and drama can help develop critical thinking, social, language and communication, and self-regulation skills. The mentor and protégé can use the three-part Creative Environment Inventory together to organize learning centers for art, music, and dramatic exploration.
A. Art Activity Center. Children explore a wide variety of materials and make discoveries about color, shape, and texture through art experiences. They learn to express what they know and begin to recognize how others express themselves through art. They also begin to gain control of fine‐motor muscles and practice hand‐eye coordination. Art activities provide an opportunity to focus on completing a project as well as working collaboratively with others.
	Creative Environment Inventory

	A. Art Activity Center
	Ready to go
	Needs work
	Ideas/Notes

	1. Variety of drawing and painting materials for exploring color, form, and texture (e.g., brushes, cotton swabs, straws, eye droppers; paint, crayons, markers, pencils; different paper sizes, colors, textures)
	(
	
	

	2. Three-dimensional construction materials for exploring the relationship of space and objects as well as color, balance, texture, and design (e.g., boxes, wood pieces)
	
	(
	Example: The materials need to be rotated more often to hold children’s interest and expand their work.

	3. Collections of natural materials (e.g., rocks, sticks, leaves) and common household objects (e.g., string, stickers) for creating pictures and patterns
	
	(
	Example: Have children collect materials during outdoor time.

	4. Modeling clay or play dough for sensory exploration (e.g., rolling, pinching, squeezing, patting, cutting, molding)
	(
	
	

	5. Varied work surfaces for individuals and groups (e.g., easels, tables, floor areas)
	
	(
	Example: Easels and tables are provided but need to find space for creating large wall murals and banners.

	6. Wall space/areas for displaying art work 
	(
	
	


B. Music Activity Center. Music is a form of experiencing, learning, and communicating with others. Children express themselves through singing, movement and dance, and playing simple instruments. Through these activities, they learn to experiment with music concepts, volume, tempo, rhythms, and sound, and begin to appreciate music from different cultures. Attention to sounds provides listening practice; in many music activities children learn to be part of a group, attending to their peers.
	Creative Environment Inventory

	B. Music Activity Center
	Ready to go
	Needs work
	Ideas/Notes

	1. Listening station with cassette/CD player or computer for listening to different styles of music (e.g., jazz, rock, classical, and songs from other cultures and in other languages)
	
	
	

	2. A variety of musical instruments to explore (e.g., drums, cymbals, triangles, maracas)
	
	
	

	3. Materials for creating instruments (e.g., boxes, strings, rubber bands, cans)
	
	
	

	4. Various props for creating movements to music and expressing moods (e.g., scarves, streamers)
	
	
	

	5. Space for individual or group singing, dancing, and movement activities
	
	
	


C. Dramatic Activity Center. Creative drama involves young children in expressive and spontaneous productions. Children demonstrate their unique interpretation of music, songs, and stories through movement and dramatic experiences. These experiences contribute to children’s ability to communicate more effectively and engage in cooperative activity with others. Through dramatic play and the acting out of roles, children learn self-regulation.
	Creative Environment Inventory

	C. Dramatic Activity Center
	Ready to go
	Needs work
	Ideas/Notes

	1. Space to engage in dramatic play and make believe with classmates (e.g., playing the part of different characters in a familiar story or recreating familiar experiences and events)
	
	
	

	2. Various props for dramatic expression that reflect diversity in gender, culture, and occupations (e.g., home, restaurant, post office, gas station, office, dress up clothes)
	
	
	

	3. Variety of materials for creating props to recreate stories or represent experiences
	
	
	

	4. Variety of puppets and other objects that can represent people, animals, and community life in telling stories/acting out events
	
	
	

	5. Listening station with books and story and music cassettes/CDs for listening to, telling, recording stories; and expressing moods and feelings
	
	
	

	6. Space for performances by individuals and small groups (e.g., imitations, movement and music pantomimes, recreations of familiar stories or fairy tales, plays)
	
	
	


2. Integrating Arts into Daily Activities
The arts can support learning in core skill domains such as language and communication skills, mathematics and science concepts, and social-emotional development. Through art children learn to express themselves and symbolically represent concepts and the world around them. For example, experimenting with play dough and sponge paintings reinforces learning about shapes and patterns; pretending to move like tulips emerging from the ground in the springtime helps with learning about the concept of seasons. Creative and sensory experiences should be integrated throughout daily activities. 
Mentors can use this planning chart to help protégés identify developmental domains and brainstorm art activities to integrate into daily activities. This tool includes a planning chart example showing prekindergarten activities, and a blank planning chart that can be adapted to toddler or prekindergarten early care settings.

	PREKINDERGARTEN EXAMPLE: PLANNING CHART

Integrating the Arts into Daily Activities

	Identify:

Developmental Domain
	List:

Daily Activity
	Brainstorm:

Children’s Art Activities

	Language and communication (oral language)
	Circle or meeting
	· Share something you made with clay and tell how you made it

	Math (shape concepts and pattern recognition)
	Morning small group time
	· Trace and arrange shapes into patterns using felt pieces in the shapes of circles, squares, triangles, and diamonds 

	Physical (fine motor, eye-hand coordination)
	Afternoon small group time
	· Cut out pictures of characters and objects from the story, The Three Little Pigs

	Science (explore, describe, and compare attributes of objects)
	Art activity center
	· Make a picture using different types of materials and talk about how the materials look, feel, and sound (e.g., foil, sandpaper, tissue paper, shredded paper, fake fur pieces)  

	Fine arts (music) 
	Music activity center
	· Use a drum to tap out simple rhythms

	Social studies (roles and responsibilities of community workers)
	Dramatic play center
	· Use post office props and share family experiences with mailing and receiving letters/packages at the post office

	Social-emotional (control body movements and self-regulation)
	Transitions
	· Alternate moving quickly like a bunny and slowly like a turtle while moving to snack tables

	Social-emotional (follows directions; interacts and cooperates with peers)
	Outdoor time
	· Work with a friend to gather acorns, pinecones, small rocks, and other objects to build a house for a mouse

	Social-emotional (express feelings and moods; focus attention)
	Story time
	· Listen to the Itsy Bitsy Spider, imitate the spider’s movements and talk about how it feels to climb up and fall down the waterspout


	PLANNING CHART

Integrating the Arts into Daily Activities

	Identify:

Developmental Domain
	List:

Daily Activity
	Brainstorm:

Children’s Art Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


3. Preparing a Child Portfolio
This section includes information and strategies the mentor can use to help the protégé create a portfolio and organize its contents.

· What is a portfolio? A portfolio provides a record of a child’s growth and skill development over time. It should be maintained on an ongoing basis and include samples of the child’s work in a variety of learning domains and other documentation of the child’s performance and progress. A section of the portfolio can be devoted to arts and creative expression.
· Why create a portfolio? Portfolios help teachers and caregivers gain a better understanding of what children know, what they can do, and what they are interested in. They are useful for goal-setting and instructional planning for children. In addition, they are valuable to parents and children.
· Parents – Portfolios provide a visual overview and organized way to facilitate communication between parents and teachers/caregivers about children’s progress over time during conferences.
· Children – Portfolios can be taken home by each child at the end of the year to share with parents and celebrate their successes. 
· Should the child be involved? It is recommended that the teacher or caregiver involve the child in the process of selecting items to add to the portfolio. In addition, it is important to review and engage the child in conversation about the contents, including pointing out highlights and celebrating successes.
· How should the portfolio be organized? Many methods can be used to collect and organize materials. Teachers and caregivers should choose the method that is easiest for them to access and manage in their settings. A few common approaches include:

· A three-ring binder or album for two-dimensional work samples and records

· A box or storage bin for three-dimensional work samples. 
· Online collection and management of portfolio items may be possible in some early care settings
· What should be included in the portfolio? There is a wide range of items that can be used for documenting a child’s progress and success. Teachers and caregivers need to consider what type of work samples are available and select items that most representative of the child’s activities. Again, choose items that are most informative and easiest to manage in the individual setting. Common portfolio items include:

· Children’s work samples – drawings, paintings, two-dimensional representations, three-dimensional constructions, etc.

· Children’s writing samples – daily sign in sheets, name writing activities, name samples or scribbles on art work)
· Teacher/caregiver anecdotal notes and observations:
· logs or journals of children’s activities and interactions with peers and adults

· informal anecdotes or observation checklists used during children’s activities (e.g., noted on stickies, clipboard, notepad, etc.)

· lists of children’s activities or interests (e.g., songs, stories, farm animals, type of constructions made with blocks, etc.)
· Photos or Video:

· children participating in individual and group activities (e.g., music, movement, dance, dramatic expression, painting, exploring materials, creating stories, performing, interacting with peers or adults, etc.)

· children creating two- and three-dimensional products (especially if the products are too large to include in the physical portfolio) 

· Video/audio recordings or written documentation of children’s descriptions related to what they are doing, steps they followed, or a finished product – samples related to art experiences, music and drama activities, physical activities, exploration of materials, science experiments, problem-solving, etc.

· Video/audio recordings or written documentation of children’s language samples – samples related to singing, playing instruments, telling stories, conversations with peers during dramatic play or block building, conversations with adults, etc.
4. Learning from the Portfolio

Portfolio contents can be overwhelming to protégés that are new to the process. The guidelines below will help mentors model a process for how to: a) examine the contents and make sense out of what this information says about a child’s learning, and b) use the information to plan and individualize instruction to meet each child’s needs. 
a) Examine the contents. Children’s work samples in the fine arts/creative expression section of a portfolio can tell a lot about the child’s skill development in other domains. For example, the mentor can model how the protégé can look at the contents and determine whether the child’s art or expressive work shows:

· an understanding of print  and recognition of letters (e.g., child writes name on artwork, creates letters with string or other art materials) 
· the use of target vocabulary in art activities or dramatic expression

· an interest in reading or storytelling (e.g., acting out roles with props, performing plays) 
· fine motor control (e.g., use of pencils, scissors, eye droppers)

· understanding of sound-symbol relationships (e.g., draws pictures of objects beginning with the /m/ sound) 
· awareness of/ability to create patterns (e.g., uses a variety of art materials such as beads, felt shapes, clay, shape tracing templates)
· if bilingual, how both languages are used in communication with peers and adults and self-expression activities (e.g., music, singing, and dance)
b) Use the contents. There are multiple ways teachers and caregivers can use portfolios. The mentor can model and discuss with the protégé a few ways that portfolios can be effective in planning instruction and sharing information. For example:
· Have the protégé select a child’s portfolio. Review and discuss the child’s developmental progress in the fine arts (or other domains) and plan for next skills to work on with the child
· Have the protégé select portfolios for a group of children. Focus on the range of development illustrated and the different learning experiences that would be appropriate for each child

· Role play with the protégé how to share and discuss the portfolio contents with the child’s parent

· Show the protégé how portfolio contents can streamline her efforts to plan for instruction
· Discuss with the protégé how the portfolio can help with differentiation of learning activities for individual and groups of children




Child learning goal





Artistic and creative expression





Goals for practitioners


Provides a variety of art materials/activities for children’s sensory experience and exploration of color, shape, and texture. 


Implements planned activities that help children gain control of fine‐motor muscles and practice hand‐eye coordination.


Supports children in self-expression and recognizing how others express themselves. 


Organizes time for children to express themselves through singing, movement, and playing instruments. 


Encourages children to appreciate and respond to different musical styles through movement and play.


Helps children interpret music, songs, and stories through planned and spontaneous movement and dramatic experiences. 


Provides opportunities for children to create or recreate stories, moods, or experiences through dramatic representations.
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