[bookmark: _GoBack][image: ]							
Vocabulary Development
Prekindergarten



Child learning goal

Language and communication development


Goals for practitioners

· Engage children in conversation and extend children’s language. 

· Use specific labels and descriptors.

· Use a variety of questions to encourage communication.

· Provide child-friendly definitions of new words.

· Provide repeated opportunities for children to hear and use new vocabulary.

· Implement strategies that support dual language learners.

Contents
1. Building Vocabulary Resources – background information for the mentor and protégé about building vocabulary in early childhood. The summary could be the basis for a discussion between mentor and protégé. 
2. Guidance for Modeling Vocabulary Teaching – a step- by-step approach for intentionally teaching word meanings in the context of storybook reading. The mentor can demonstrate using the method and teaching strategies while the protégé observes. The protégé can use the sequence and tool for planning her own vocabulary building lessons.
3. Designing Play Settings to Build Vocabulary – guidance for how to set up an environment that is productive of language development and use of new vocabulary. The mentor and protégé can use the tool to plan and/or enrich play settings.










Note: Practitioner goals are derived from:
· Texas Core Competencies for Early Childhood Practitioners and Administrators (download copies at http://www.earlylearningtexas.org)
· Texas Prekindergarten Guidelines (download copies at http://www.tea.state.tx.us)
1. 
Building Vocabulary Resources
A. Read and review. The mentor should provide an article or monograph to the protégé to read and review. Suggestions are:
· Bridging the Vocabulary Gap: What the Research Tells Us about Vocabulary Instruction in Early Childhood—an easy-to-read review of the research by Tanya Christ and X. Christine Wang published in Young Children, July 2010. 
Available in an online archive at: www.naeyc.org/yc/pastissues
· Learning to Talk and Listen—an easy-to-read review of research based on the findings of the National Early Literacy Panel about early literacy development. It emphasizes the importance of language development in the prekindergarten years and the connection to learning to read. Published by the National Institute for Literacy, 2009. 
Archived at the Center on Instruction: http://www.centeroninstruction.org/learning-to-talk-and-listen-an-oral-language-resource-for-early-childhood-caregivers
B. Study questions. After reviewing the articles, the mentor can use these questions with the protégé to discuss language development and highlight key points about vocabulary learning. This discussion can help the mentor identify areas where the protégé may need help with understanding early development and the use of effective teaching strategies.
1. What are ways to informally teach vocabulary? 
2. Why is it important to model communication for children? What does it mean to be a good model? 
3. How does the environment facilitate vocabulary learning? 
4. What are some ways to extend conversations with children? 
5. Why is it important to read stories more than once? 


2. Guidance for Modeling Vocabulary Teaching
The mentor should conduct a demonstration lesson in the teaching of vocabulary so the protégé can have the opportunity to observe a multi-step process. Select a book to read to the children and with the protégé, identify in advance two to three vocabulary words to teach. 
Follow the Observation of Vocabulary Teaching Sequence tool on the next page that shows strategies for teaching vocabulary words, and suggest that the protégé use this observation form for her notes about what you say and the children’s responses. The protégé might note children’s questions or comments, or observations about where they might be confused.
Vocabulary Teaching Sequence[footnoteRef:1] [1:  Sequence adapted from Beck, I. L., McKeown, M. G., & Kucan, L. (2002). Bringing words to life: Robust vocabulary instruction. New York: The Guilford Press.] 

1. Provide the meaning of the word in the context of the story.
2. Ask students to pronounce the word, following your model.
3. Provide a child-friendly explanation of the word, using information that students already know.
4. Give other examples of the word used in different ways.
5. Engage students in an activity to use the word (e.g., a facial expression, acting out the word); ask children to make choices about the use of the word (e.g., “In this case, would you say (new word) or (another word)?”).  
6. Ask students to say the word again.


Directions: The mentor can use the notes from this observation as a springboard for discussing the strategies that the protégé feels comfortable with and the ones where she needs more practice. The observation form can also be used to plan vocabulary lessons and activities. Protégés should practice and master the full range of strategies and teaching with intentionality. Keep in mind that sometimes not all strategies may be needed to teach every vocabulary word. This will depend on the purpose of the lesson or activity, children’s familiarity with the new word or similar words, and their developmental level and learning needs.
	Observation of Vocabulary Teaching Sequence

	Book Title:

	Step/Strategy
	Children’s Responses

	1. Tell meaning of the word in story
	Example: The “lamp” is shining bright on the table so that the mouse can see the cheese. One child touched the picture of the lamp.

	2. Students pronounce word
	Example: “Lamp.” It was hard for the children to say the word. Most said “lap.”

	3. Give child-friendly explanation
	

	4. Other examples of use of word
	



	5. Activity using the word 
	


	6. Pronounce word again
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3. Designing Play Settings to Build Vocabulary
Children have authentic opportunities to learn and practice new words through play. Activity centers can be carefully planned as authentic literacy plan settings with objects that encourage role-playing and discussion. 
The mentor and protégé can design activity centers together to stimulate conversation and the use of new vocabulary words. Alternatively, the mentor can help the protégé analyze existing play centers and redesign them to encourage more conversation among children.
Here are considerations to keep in mind for stimulating vocabulary through activity centers or play areas in the classroom:
· Activity centers that are theme-based provide the opportunity for learning new words and concepts.
· Play settings that are familiar (e.g., store, kitchen, doctor’s office) encourage children to use what they know and build in new ideas.
· Introducing new objects into familiar settings encourages use of new words. Refresh frequently, introducing new items, and removing some items so that children are not overwhelmed.
· Reading stories that are connected to the themes of centers provide children with a “script” that they can role-play in their conversations with each other.
· Playing with a more advanced partner (including an adult) is a good way for children to build their vocabulary. 
· Children will benefit from play script modeling introduced by the teacher to facilitate role-playing and use of new vocabulary.   
Use the Designing Play Settings to Maximize Language planning tool that follows to brainstorm ideas to enhance a play or activity setting. Both mentor and protégé might try to set up similar play settings in their classrooms and compare children’s reactions.
After the center is set up, the mentor should encourage the protégé to take five minutes each day to observe children playing in an activity center, noting their use of new vocabulary and language structures. 
Listening to children’s talk in the setting will let the teacher know whether the children have picked up on the new vocabulary words that have been introduced, and are incorporating them with appropriate meaning into their own conversations.  
If children are not using the words that have been introduced, the teacher may join in the play to bring the vocabulary into the conversation. 
The mentor may demonstrate how to “role play” with children to introduce the vocabulary or language structures. Or, the mentor may observe the teacher’s entry into play and debrief with her afterwards. 












Directions: The mentor and protégé can use this tool to plan or enrich play settings. In the first column, note the target vocabulary for the play center. In the second column, record the children’s responses, specifically the vocabulary words they use related to the play center theme.
	Planner: Designing Play Settings to Maximize Language

	Play Center/Theme:     Example – Grocery store with theme of vegetables.

	Target Vocabulary Words
	Children’s Responses

	Object names/labels
	Example:  carrot, green bean, grocery cart  




	Action words (verbs) and adjectives
	Example:  choose an orange carrot, pay with money, fill the cart 




	Role-play “scripts” (phrases or sentences)
	Example: checking out, using a list to find items 




	Related storybooks (new or key vocabulary words)
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