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1. Continuum of Phonological Awareness Study Guide –background information for the mentor and protégé that includes:

A. Developmental Continuum Graphic showing the progression of phonological awareness skills. 
B. Reference List of phonological awareness terms.   
2. Protégé Self-Reflection Checklists – two checklists to help protégés think about their current practices related to children’s phonological awareness skill development, activity planning, and use of effective instructional strategies.

A. Beginning Skill Instruction Checklist – skill development focused on sentence segmenting, syllable segmenting and blending, and beginning sound isolation.

B. Advanced Skill Instruction Checklist – skill development focused on sound manipulation, including onset-rime, sound/phoneme blending and segmenting, and sound-symbol relationships. 
· Mentors can use the checklists to help protégés pinpoint areas where they need more ideas or in-depth help. Each checklist includes an action planner template to help mentors/protégés prioritize needs and develop specific steps for improvement.
Note: Practitioner goals are derived from:

· Texas Core Competencies for Early Childhood Practitioners and Administrators (download copies at http://www.earlylearningtexas.org)

· Texas Prekindergarten Guidelines (download copies at http://www.tea.state.tx.us)

1. Continuum of Phonological Awareness Study Guide
Children need to be able to recognize and work with sounds and then later associate those sounds with specific letters or combinations of letters of the alphabet. However, first they need to learn to be able to recognize and hear differences among sounds. Phonological awareness is the ability to hear and pay attention to the separate parts of spoken language – words, syllables, and individual sounds. 

Caregivers can start working with children very early on to help them hear different sounds in sentences and words. There are definite stages along the developmental continuum. For infants the teaching goal is simply to help them listen actively to all sorts of sounds. A teacher or caregiver can introduce different sounds with objects such as a rattle, mobile or noise-making play mat so the baby starts to connect sounds with objects. As the baby gets older, the adult might play games that encourage the child to imitate sounds or make sounds. 

For prekindergarten children the work is a bit more advanced and the teaching is more focused and explicit. Teachers and caregivers should articulate clearly and use their voice for emphasis, use music and movement to demonstrate rhythm, emphasize rhyming words, develop concepts of sentences or words, break sentences and words apart and put them back together, repeat and call-out initial sounds, and help children see how the mouth forms sounds. The older preschooler should know some associations of letters and sounds, for example the first sound-letter combination in her name. 

A. Developmental Continuum Graphic. Often protégés don’t know where to begin with phonological awareness instruction—do I begin with rhyming words or do I begin with segmenting syllables? The continuum graphic presented here provides a clear picture of the developmental progression of skills—how children begin at the bottom of the pyramid by segmenting sentences into words and words into syllables before moving on to skills at the top of the pyramid such as isolating, blending, and segmenting sounds and phonemes in words.

Mentors can use this graphic with protégés to review the skill progression and discuss instructional strategies that are appropriate for children at a beginning level of skill development (e.g., sentence segmenting, syllable segmenting and blending, beginning sound isolation), as well as instruction tailored to children at a more advanced skill development level (e.g., onset-rime and sound/phoneme blending and segmenting).

This graphic demonstrates the hierarchy of phonological awareness development (i.e., the ability to segment, blend, and manipulate sounds).
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Reviewing the continuum’s key skill areas is a good place for mentors to begin training with protégés. Following the review, mentors might ask protégés to:

· talk about what they already do and the new ideas they have learned

· explain the continuum in their own words

· describe how phonological awareness relates to other areas of language development and communication

· identify where on the continuum they should start instruction with their age group

Putting the ideas from the continuum into practice can be challenging. In the beginning, protégés may need mentors to model strategies, for example how to integrate phonological awareness activities into transition or outdoor play times. They also may need many practice opportunities before they are ready to implement activities with children. For instance, mentors can help protégés prepare by collaborating on lesson planning, role-playing, or co-teaching.

B. Reference List. Learning how to teach along the developmental continuum can be challenging to protégés. To begin, the continuum includes terms that may not be familiar to them, such as phoneme and onset-rime. The reference list included here is a comprehensive collection of phonological awareness terms that protégés need to understand. 

· This list provides a good starting point for mentors to help protégés develop in-depth knowledge of phonological awareness skills and offer them practice opportunities for using the terms. 

· The mentor’s instruction and guidance in studying and discussing these terms will provide the protégé with a strong foundation for learning about the continuum, planning developmentally appropriate activities, and using effective teaching strategies.

Phonological Awareness Terms:
· Alliteration. A sentence or phrase in which many of the words share a common initial sound. The repetition of the initial phoneme of each word in connected text (e.g., Harry the happy hippo hula-hoops with Henrietta).

· Auditory discrimination. The ability to detect differences in sounds; this may be gross ability, such as detecting the differences between the noises made by a cat and dog, or fine ability, such as detecting the differences made by the sounds of letters "m" and "n."

· Blending. Putting together individual sounds to make spoken words (e.g., the sounds /d/ /o/ /g/ can be blended to produce the word dog).

· Compound word. A combination of two or more words that function as a single unit of meaning (e.g., the words side and walk can be combined to make the word sidewalk.)

· Consonant. A speech sound made by the following letters or blend of letters in English: b, c, d, f, g, h, j, k, l, m, n, p, q, r, s, t, v, w, x, z, sometimes y. 

· Developmental continuum. A predictable progression of skills from simple to complex that can be used to guide systematic planning, differentiated instruction, and progress monitoring of children’s learning.

· Phoneme. The smallest unit of sound that changes the meanings of spoken words, (e.g., if you change the first phoneme in bat from /b/ to /p/, the word bat changes to pat.) 

· Phoneme addition. Making a new word by adding a phoneme to an existing word. (Teacher/Caregiver: What word do you have if you add /s/ to the beginning of park? Children: spark.)

· Phoneme blending. Listening to a sequence of separately spoken phonemes, and then combine the phonemes to form a word. (Teacher/Caregiver: What word is /b/ /i/ /g/? Children: /b/ /i/ /g/ is big.)

· Phoneme categorization. Recognizing the word in a set of three or four words that has the "odd" sound. (Teacher/Caregiver: Which word doesn't belong? bun, bus, rug. Children: Rug does not belong. It doesn't begin with a /b/.)

· Phoneme deletion. Recognizing the word that remains when a phoneme is removed from another word. (Teacher/Caregiver: What is smile without the /s/? Children: Smile without the /s/ is mile.)

· Phoneme identity. Recognizing the same sounds in different words. (Teacher/Caregiver: What sound is the same in fix, fall, and fun? Children: The first sound, /f/, is the same.)

· Phoneme isolation. Recognizing and identifying individual sounds in a word. (Teacher/Caregiver: What is the first sound in van? Children: The first sound in van is /v/.)

· Phoneme segmentation. Breaking a word into its separate sounds, saying each sound as children tap out or count it. (Teacher/Caregiver: How many sounds are in grab? Children: /g/ /r/ /a/ /b/. Four sounds.)

· Phoneme substitution. Substituting one phoneme for another to make a new word. (Teacher/Caregiver: The word is bug. Change /g/ to /n/. What's the new word? Children: bun.)

· Phonemic awareness. The ability to notice, think about, and work with the individual sounds in spoken words (e.g., combining or blending the separate sounds /c/ /a/ /t/ to say the word cat.)

· Phonological awareness. The ability to detect, manipulate, or analyze the auditory aspects of spoken language (including the ability to distinguish or segment words, syllables, or phonemes) independent of meaning.

· Onset-rime. Parts of monosyllabic words in spoken language that are smaller than syllables but may be larger than phonemes. 

· Onset. The initial consonant sound of a syllable (the onset of bag is b-).
· Rime. The part of a syllable that contains the vowel and all that follows it (the rime of bag is –ag).  

· Onset-rime blending. The ability to take an onset and rime of a word and put them together.  

· Onset-rime segmentation. The ability to separate a word into the onset.
· Rhyme. Two or more corresponding sounds usually at the end of a word, such as play, weigh, say; also a verse which is composed of lines that end in a rhyme (e.g., Twinkle, twinkle, little star. How I wonder what you are.)

· Rhyme awareness. Understanding that two spoken words share the same ending vowel-consonant combination.

· Rhyming. The ability to find words that share a common ending feature or sound combination.

· Sentence segmenting. The ability to identify the individual words that compose a sentence.

· Sound segmenting. Separating the individual phonemes, or sounds, of a word into discrete units. 

· Syllable. A part of a word that contains a vowel or, in spoken language, a vowel sound (e.g., e-vent, news-pa-per). 

· Syllable awareness. Understanding that spoken words comprise one or more syllables; this understanding is usually reflected in the ability to segment spoken words into syllables or to identify the original word if a teacher has segmented it.

· Syllabication. The act of breaking words into syllables.

· Syllable blending. The ability to distinguish units of sound and combine the parts (syllables) of words to form one word.  

· Syllable segmenting. The ability to identify the units of sounds that make up one word.

· Vowel. A letter of the alphabet standing for a spoken vowel. The vowels in the English alphabet are represented by the letters a, e, i, o, u and sometimes y.

2A.
Beginning Skill Instruction – Protégé Self-Reflection Checklist (sentence segmenting, syllable segmenting and blending, beginning sound isolation)

Mentors give this self-reflection checklist to protégés to think about their current practices related to their focus on children’s phonological awareness skill development, activity planning, and use of effective instructional strategies. 

· For each instructional practice listed in the first column of the checklist, the protégé indicates how well they implement the strategy (e.g., “I do it well,” or “I need help with a few more ideas on how to do the strategy,” or “I need in-depth help with implementing this strategy.”)
· In the last column, the protégé lists comments or questions that they have about the practice and note the type of help they might need from the mentor to improve the practice.
· The mentor and protégé review the checklist together and plan next steps for improving practice in beginning skill instruction using the action plan provided at the end of the checklist.
	Protégé Self-Reflection Checklist
A. Beginning Skill Instruction (sentence segmenting, syllable segmenting and blending, beginning sound isolation)

	
	I do this well
	I need a few ideas
	I need more in-depth help
	Notes/Questions 

	1. Focus on children’s skill development

	a) Draw children’s attention to the sounds they hear in words
	
	(
	
	Example: I can do this in a lesson but need more ideas about how to do this during transitions.

	b) Help children identify similar and different sound patterns
	
	
	(
	Example: I need my mentor to show me how to do this.

	c) Show children how to segment sentences into words and words into syllables
	(
	
	
	

	d) Help children combine and separate compound words
	(
	
	
	

	e) Teach children to isolate beginning sounds in words
	
	(
	
	Example: I need more ideas about games I can play with children to isolate beginning sounds in words.

	2. Activity planning

	a) Plan rhyming and alliteration activities
	
	
	
	

	b) Use songs and clapping games to teach sound awareness and manipulation
	
	
	
	

	c) Read and reread stories that have predictable sound patterns
	
	
	
	

	d) Plan lessons to teach beginning sound manipulation 
	
	
	
	

	e) Use games to practice beginning sound isolation and sound differentiation skills
	
	
	
	

	f) Build word walls with similar sound patterns (e.g., beginning sounds)
	
	
	
	

	3. Use of effective strategies

	a) Use the developmental continuum to plan instruction (starting with sound awareness and manipulation skills)
	
	
	
	

	b) Provide a variety of opportunities for children to practice their skills with peers and teachers/caregivers
	
	
	
	

	c) Provide phonological awareness instruction on a daily basis
	
	
	
	

	d) Integrate phonological awareness into daily classroom activities, routines, and transitions, throughout the day
	
	
	
	


	Action Plan for Improvement (EXAMPLE)
A. Beginning Skill Instruction (sentence segmenting, syllable segmenting and blending, beginning sound isolation)

	Priority Area
	Protégé Action
	Mentor Action 

	1. Draw children’s attention to the sounds they hear in words
	The protégé will take the children on a sound walk during outdoor time.
	

	2. Help children identify similar and different sound patterns
	
	The mentor will help the protégé plan an activity focused on identifying similar sounds (e.g., asking children to play the game “I Spy” to find something in the room that begins with the sound /s/).

	
	
	

	
	
	

	
	
	


2B.
Advanced Skill Instruction – Protégé Self-Reflection Checklist (onset-rime, sound/phoneme blending and segmenting, sound-symbol relationships)

Mentors give this self-reflection checklist to protégés to think about their current practices related to their focus on children’s phonological awareness skill development, activity planning, and use of effective instructional strategies. 

· For each instructional practice listed in the first column of the checklist, the protégé indicates how well they implement the strategy (e.g., “I do it well,” or “I need help with a few more ideas on how to do the strategy,” or “I need in-depth help with implementing this strategy.”)
· In the last column, the protégé lists comments or questions that they have about the practice and note the type of help they might need from the mentor to improve the practice.
· The mentor and protégé review the checklist together and plan next steps for improving practice in advanced skill instruction using the action plan provided at the end of the checklist.
	Protégé Self-Reflection Checklist
B. Advanced Skill Instruction (onset-rime, sound/phoneme blending and segmenting, sound-symbol relationships)

	
	I do this well
	I need a few ideas
	I need more in-depth help
	Notes/Questions 

	1. Focus on children’s skill development

	a) Teach onset-rime blending and segmentation
	
	
	
	

	b) Show children how to blend and segment phonemes in words
	
	
	
	

	c) Use physical/visual cues or kinesthetic approaches to help children blend and segment sounds (e.g., linking sounds with mouth position)
	
	
	
	

	d) Help children learn how to substitute and delete phonemes
	
	
	
	

	e) Teach children to recognize sound-symbol relationships
	
	
	
	

	2. Activity planning

	a) Provide games and oral practice for children to substitute initial and final sounds to create new words
	
	
	
	

	b) Plan large motor activities to teach sound and phoneme segmentation and blending during circle or other whole class times, at the gym, or on the playground 
	
	
	
	

	c) Use manipulatives and other materials to teach phoneme blending and segmenting and sound-symbol relationships
	
	
	
	

	d) Plan small group lessons based on the developmental skill levels of the children
	
	
	
	

	3. Use of effective strategies

	a) Use the developmental continuum to plan instruction (progressing from sound and phoneme manipulation to sound-letter relationships)
	
	
	
	

	b) Provide systematic and explicit phonological awareness instruction on a daily basis
	
	
	
	

	c) Model and provide immediate reinforcement or corrective feedback to children
	
	
	
	

	d) Provide a variety of opportunities for children to practice their skills with peers and teachers/caregivers
	
	
	
	


	Action Plan for Improvement (EXAMPLE)

B. Advanced Skill Instruction (onset-rime, sound/phoneme blending and segmenting, sound-symbol relationships)

	Priority Area
	Protégé Action
	Mentor Action 

	1. Plan explicit instruction to teach children sound-symbol relationships
	The protégé will plan a small group activity that uses puzzle pieces with individual letters to form words.
	

	2. Use physical and visual cues to help children blend and segment sounds
	
	The mentor will model how to link sounds with mouth position for the letters b, m, p, and t.

	
	
	

	
	
	

	
	
	





Child learning goal





Language and communication development








Goals for practitioners





Uses a variety of strategies and games that encourage phonological sensitivity including listening, rhyming, alliteration, and segmenting words and sentences.


Plays rhyming games with objects and pictures that rhyme. 


Engages children in clapping the syllables in classmates’ names.


Models sentence segmenting, beginning with two and three word sentences.


Plays word games focused on words that begin with the same sound.


Provides common objects to sort into groups based on beginning sound.


Demonstrates segmenting and blending one-syllable words using the onset and rest of the word.


Models blending of phonemes into words.











Phonological Awareness


Prekindergarten
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