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	Initial Observation Protocol
Observation 

	

	Mentors can use this observation tool during initial classroom visits to gain a better understanding of how the protégé currently sets up the classroom environment and interacts with children. 
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Initial Observation Protocol
A mentor uses this protocol to learn about how the protégé currently sets up the learning environment and interacts with children. It provides a two-part checklist to guide the mentor’s observation, and recommends that the mentor use the observation notes during a follow-up conference to work on goal setting with the protégé.
Keep in mind that this observation is just the beginning of observation-feedback sessions to be held with protégés. Future observations will hone in more closely on individual competencies where protégés need improvement and support.
Observation Checklist
The observation checklist has two parts:
Part 1. Protégé competencies related to setting up the learning environment (e.g., environmental design, equipment, materials, routines, schedules, and learning formats)
Part 2. Protégé competencies related to engaging in responsive interactions with children (e.g., provide a sense of security, warmth, and responsiveness)
These two competency areas were selected because they are most appropriate for a quick overview of the classroom set-up and protégé-child interactions on a first visit. The mentor should indicate whether each competency listed on the checklist was observed, and note priority competencies that can guide follow up goal-setting discussions with protégés. 
· For example, if the protégé tends not to talk with children during routine activities, a note for follow-up might be about increasing communication with children during mealtimes and responding to a child’s vocalizations or non-verbal cues. 
The checklist competencies are relevant to infant-toddler and prekindergarten teachers and caregivers. However, the mentor may want to make wording adjustments to customize competencies for the specific ages of children in the early childhood setting.[footnoteRef:1] [1:  Mentors can adapt or revise the checklist to include competencies more closely matched with standards/guidelines designed specifically for their program, e.g., Head Start. If no guidelines are available, the Texas Core Competencies for Early Childhood Practitioners and Administrators can be a good reference.] 

Follow-Up Conference
The mentor should schedule a follow-up conference with the protégé to review and discuss the observation. Use the observation notes and identified priority areas to collaboratively plan short- and long-term goals and activities for future mentor-protégé sessions. Be sure to ask protégés if these goals and activities reflect their self-identified needs and interests (refer to Tool 2 Gathering Staff Support: Learning about Needs and Interests).
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Parts 1 and 2 – Mentor Directions:
· Indicate whether each protégé competency was observed or not observed. 
· Add notes about what was observed (e.g., strengths or areas needing mentoring support). 
· Review the notes about what was observed and identify any that suggest priorities. Circle those for reference during planning.
· Review the competencies that were not identified during the observation and consider which are priorities for discussion. Circle those competencies for reference during planning. 
· Use the observation results to guide goal setting during a follow conference with the protégé.
	Part 1: Learning Environment 

	Protégé Competency
	Observed
	Not observed
	Mentor Notes (identify priorities for mentoring support)

	1. Sets up the environment to provides opportunities for exploration, play, and learning challenges
	
	
	Example: Children don’t have enough room to gather comfortably as a group; no welcoming places for small groups.

	2. Provides spaces for quiet/active, indoor/outdoor, individual/group activities 
	
	
	

	3. Offers a variety of interesting and developmentally appropriate materials and equipment
	
	
	

	4. Follows consistent schedules, routines, and rules
	
	
	

	5. Plans transition activities for moving from one activity or place to another 
	
	
	

	6. Moves around the room assisting children 
	
	
	

	7. Creates learning activities across developmental domains (e.g., social emotional, cognitive, physical, and language)
	
	
	

	8. [bookmark: _GoBack]Provides hands-on and sensory opportunities to explore and experience the physical world
	
	
	

	9. Uses a balance of teacher-directed and child-initiated activities
	
	
	

	10. Offers planned and impromptu learning activities
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	Part 2: Responsive Interactions

	Protégé Competency
	Observed
	Not observed
	Mentor Notes (identify priorities for follow-up discussion)

	1. Provides physical and emotional security by creating a warm, safe, nurturing environment
	
	
	

	2. Engages in interactions that are sensitive, and developmentally appropriate 
	
	
	

	3. Fosters individualized, trusting relationships (e.g., shows fairness and respects linguistic and cultural individuality)
	
	
	

	4. Ensures that all children are accepted (e.g., uses positive, non-verbal behaviors such as smiling, sitting at child’s level)
	
	
	

	5. Offers appropriate behavioral guidance (e.g., encouraging positive peer relations, increasing problem solving and conflict resolution skills)
	
	
	

	6. Uses strategies that promote learning (e.g., stimulates curiosity, encourages exploration, supports learning through play, provides challenges)
	
	
	

	7. Communicates with children throughout the day (individual and  group activities, transitions, mealtimes, outdoor play)
	
	
	

	8. Listens to children attentively and responds appropriately to their language, vocalizations, and non-verbal cues. 
	
	
	

	9. Provides frequent descriptive praise to reinforce positive behavior, efforts, interests, and accomplishments
	
	
	

	10. Recognizes signs of stress in individual children and responds sensitively 
	
	
	



image1.png




