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ANNUAL REPORT
Changing the narrative of children’s lives.

Dear Governor Abbott, Lieutenant Governor Patrick, Speaker Phelan, Chairman Taylor, Chairman Huberty, Commissioner Morath, Members of the Legislative Budget Board, and Members of the Texas Legislature:
Since our inception as the Center for Improving the Readiness of Children for Learning and Education
(CIRCLE), the Children’s Learning Institute (CLI) at The University of Texas Health Science Center at
Houston (UTHealth) has developed and implemented the Texas School Ready (TSR) Project and served
more than 1.8 million at-risk children.
CLI is unique in the range of research and programs represented and its philosophical commitment to ensuring real and lasting change for young children and families. Since 2005, CLI has received competitive
research grants to study and implement various approaches to child development and played a critical
role in reforming how early childhood educational practice supports school readiness. None of this would
have been possible without the support and leadership of the Texas Executive and Legislative branches.
It is with great pleasure that I share with you some exciting results pertaining to the TSR project for FY
2021. The TSR project is the result of 18 years of grant-funded work from the Institute of Education Sciences (IES), National Institutes of Health (NIH), United States Department of Education (USDOE), Texas
Education Agency (TEA), and Texas Workforce Commission (TWC) to improve “school readiness” for
at-risk children in Texas. Pursuant to Texas Education Code, Subchapter E, Section 29.160 (e) of Senate
Bill 76 of the 78th Legislative Session, and House Bill 1, General Appropriations Act, Article III, Education, Texas Education Agency Rider No. 42 and Article VII, Business and Economic Development,
Texas Workforce Commission Rider No. 25 of the 85th Legislative Session, CLI is pleased to present
the following report.
Should you have any questions about the details contained in this report, please contact me at
713.500.3740 or April.Crawford@uth.tmc.edu.
Sincerely,

April Crawford, PhD
Associate Professor
Co-Director, Children’s Learning Institute
The University of Texas Health Science Center at Houston

TEXAS SCHOOL

2

CONTENTS
4 Highlights
5 Introduction
8 2021 By the Numbers

9 CLI Engage Resources
10 Online Learning and Professional Development
13 CIRCLE Activity Collections
15 Screening, Progress Monitoring, and Observation
17 Quality Improvement and Innovation
19 Support for Texas Schools and Families: COVID-19
21 ESC Collaboration across the State
23 Integrated Outreach Eforts

24 Comprehensive Services
26 Eligibility and Leadership
28 Curriculum, Materials, and Technology
29 Training Services
30 Coaching

32 Teacher & Student Growth
33 Tracking Gains in Child Skills
48 HB3 Related Work
50 Tracking Gains in Teacher Skill

52 Quality Improvement
Collaborations

Appendices

53 Strengthening Texas Rising Star Implementation
A. CLI Engage Pre-K Tools
B. CLI Engage Infant & Toddler Tools
C. TECPDS
D. Expenditure Reports
E. TSR Publications

TEXAS SCHOOL READY

54 Leveraging TECPDS
55 Micro-credentials for Early Childhood Specialists
56 Birth to Three Program
57 Texas Infant-Toddler Specialist Network

3

2021 ANNUAL REPORT

HIGHLIGHTS
Celebrating our 18th year of the Texas School Ready (TSR) Project, the Children’s Learning Institute (CLI)
continues to implement programs and provide resources to positively impact the school readiness of young
Texans. During the past extraordinary year, we share the following highlights. Additional details can be found
on page numbers included:

pg. 8

Due to increased funding from the Texas Legislature in the last biennium, CLI was
able to continue expanding service through our online platform CLI Engage, including adding more than 15,000 additional teachers accessing the research-based
progress monitoring, professional development, curricula, and coaching tools.

pg. 19

CLI leveraged our existing web-based resources and tools on our platform CLI
Engage to continue service delivery to program participants following statewide
school and child care closures due to COVID-19. Through the CLI Engage platform, educators and families had free access to education materials to support remote learning and child skill development, including continuing support for all early
childhood programs in implementing remote progress monitoring.

pg. 24

CLI expanded our TSR Comprehensive program to include infant and toddler
classrooms in high-need communities as a pilot for future implementation across
age groups. Additionally, TSR opened the request for applications (RFA) for organizations to apply to deliver TSR Comprehensive in 2021-2023, including new opportunities to serve infant and toddler classrooms; 25 organizations were selected
for implementation beginning in Fall 2021.

pg. 32

CLI Engage provides a wealth of data to examine how the TSR program quantitatively impacts student success and teacher effectiveness, as well as an opportunity to examine children’s skill levels across state prekindergarten and kindergarten
classrooms using CLI’s progress monitoring tools.

pg. 48

As part of an ongoing effort, CLI expanded assessments to include new kindergarten, first grade, and second grade literacy screeners available at no cost to Texas
public schools, dramatically increasing the number of children served across the
state.

pg. 52

CLI continually seeks new opportunities to collaborate with quality improvement
partners across the state. For example, CLI supported opportunities to leverage the
state’s investment in CLI Engage and the Texas Early Childhood Professional Development System (TECPDS) to provide additional services to schools, educators,
and families.
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INTRODUCTION
Texas School Ready (TSR) is administered by the State Center for Early Childhood Development
at the Children’s Learning Institute at The University of Texas Health Science Center at Houston
(UTHealth).
The TSR program is the result of more than 18 years of research, implementation, and innovation of targeted interventions that prioritize “school readiness” for at-risk children in Texas. The
program realizes this goal through a focus on research-based curriculum, classroom resources,
technology-driven child progress monitoring, teacher/staff professional development with oneon-one coaching, and ongoing program evaluation.
Originally known as the Texas Early Education Model (TEEM), TSR has been made possible
with combined grant funds from the Institute of Education Sciences (IES), National Institutes of
Health (NIH), United States Department of Education (USDE), the Texas Education Agency
(TEA), the Texas Workforce Commission (TWC), and multiple philanthropic foundations. Texas
School Ready serves children across diverse settings including public school programs, federal
Head Start programs, and community-based child care (including for-profit, non-profit, faithbased, and federally subsidized settings). Our mission is to positively impact the early learning
experiences and environments of our most academically at-risk children. In an effort to continue
serving early childhood programs during the COVID-19 pandemic, CLI expanding TSR Comprehensive program delivery to infant and toddler classrooms, implementation that will continue
into the upcoming school year.
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TSR’s design is driven by the following research-based concerns:
Early childhood is a critical period for building school readiness skills in language;
literacy; mathematics; and social, emotional, and cognitive development.
Children who come from families in poverty and disadvantaged backgrounds are
less likely to receive quality early learning experiences at home and at school.
Cognitive readiness can be achieved in ways that support the whole child.
Research-based, comprehensive curricula are essential classroom tools.
Responsive teaching that attunes to children’s signals promotes social and cognitive
development.
Progress monitoring that informs adjustments to instruction better assures school
readiness.
Efective professional development, with ongoing coaching, assures instructional
goals are achieved.

In 2014, TSR launched a web-based platform to house its high quality program improvement
tools, known as CLI Engage. CLI Engage now serves as the backbone of TSR, delivering the
program’s professional development courses, child progress monitoring tools, supplemental lessons, and more. State investment in CLI Engage has expanded our impact tenfold, allowing us to
deliver TSR’s quality resources at no cost to a wide range of programs across Texas.
This report provides a brief overview of the resources delivered through CLI Engage, comprehensive professional development services and materials delivered to participating Texas School
Ready sites, and recent findings in teacher gains and child skill growth for both TSR classrooms
and public schools across the state using the platform’s progress monitoring tools. Peer-reviewed
studies of the TSR model and its tools can be found in the appendices, as well as multiple samples
of TSR resources.
Questions can be directed to the TSR communications team at ms.cli@uth.tmc.edu.
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TSR RESOURCES
TSR Quality Improvement Resources support a wide
range of diverse users.
School Districts &
Charter Schools

Texas School
Ready
Participants

Head Start & Early
Head Start Programs

Texas Rising Star
Providers

Center- & Homebased Child Care

Higher Education
Institutions

Workforce
Development Boards

Education
Service Centers

CLI Engage
Users
Users
School Leaders

Families

Teachers

Home-based
Providers

CTE
Teachers

District
Administrators

Early Childhood
Specialists
TSR Coaches

Principals

TRS Mentors
& Assessors

Higher Ed
Faculty

LWDB Staf

ESC Staf

CLI Engage Resources
CIRCLE
Curriculum
Professional
Development

Child Progress
Monitoring

Texas Rising Star
Assessment & Training
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Coaching &
Observation Tools

2021 BY THE NUMBERS
Children Supported
through Progress Monitoring

597,062

Participating Schools
and Centers

2020: 285,072
2019: 271,131
2018: 244,933
2017: 192,584
2016: 116,676

9,435

Registered Teachers

40,797
2020: 30,510
2019: 24,994
2018: 19,357
2017: 14,687
2016: 8,349

Professional
Development
Certifcates

Communities

69,659

1,414

Districts and charters: 1,124
Head Start agencies: 49
Higher education institutions and
high school CTE programs: 168
Community organizations: 73

2020: 55,190
2019: 24,709
2018: 19,395
2017: 12,658
2016: 8,016

2020: 1,356
2019: 1,171
2018: 998
2017: 773
2016: 38

TEXAS SCHOOL

2020: 8,430
2019: 7,147
2018: 6,814
2017: 3,771
2016: 2,343
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CLI ENGAGE RESOURCES

The Children’s Learning Institute is a leader in the development of research-based tools to improve
early education quality. In 2014, CLI partnered with state agencies to build a platform, known as
CLI Engage, that could deliver Texas School Ready tools to a greater number of programs. Today
CLI Engage is not only integral to the implementation of Texas School Ready, but also houses free
resources for all educators and families of children ages 0-8.

TEXAS SCHOOL
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Online Learning and Professional Development
CLI Engage hosts many online professional development courses for early childhood teachers, administrators, coaches, and parents. Users can receive a certificate validating their completion in every course on CLI
Engage for either Continuing Professional Education hours (CPEs) or Child Care Licensing clock hours.

eCIRCLE Professional
Development Program
eCIRCLE includes over 70 hours of professional
development for teachers and administrators serving children three to six years of age. These courses include extensive video-based demonstrations
of effective instructional practices, as well as application-based assignments and activities. eCIRCLE
is well-aligned to the Texas Prekindergarten
Guidelines, covering topics in classroom management, language and literacy, social and emotional
development, science, and mathematics. This program can be self-paced or facilitated in a group
setting.

CIRCLE Infant & Toddler Training
With funding from multiple foundations and the
Texas Workforce Commission, TSR expanded its
preschool resources to serve children ages birth to
three. The CIRCLE Infant-Toddler Teacher Training: Play with Me series introduces instructional
strategies through video of real teacher-child interactions, discusses common child development theories, presents expert commentary on frequently
asked questions, tracks child developmental milestones, and more. The series includes courses for
supporting language, literacy, and social and emotional development, as well as using developmental assessments. In FY21, CLI added a three-part
course series for promoting cognitive skills in infants and toddlers. In FY22, CLI will conclude the
series with the release of two courses on supporting physical development.

TEXAS SCHOOL
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Texas Prekindergarten Guidelines
Training
CLI partnered with TEA to provide over 20 hours of
free, online training that guides teachers through the
child outcomes and instructional strategies presented in the Texas Prekindergarten Guidelines (Revised
2015). Child outcomes and specific instructional
strategies are explored through extensive video
filmed in real Texas pre-K classrooms. Each subdomain also links to video lessons in the CIRCLE Activity Collection (see page 13) that support the child
skills discussed.

Beginning Education: Early Childcare
at Home (BEECH)
BEECH is an online professional development system specifically designed for home-based child care
providers, available in both English and Spanish.
BEECH was used with home-based providers in the
TSR Comprehensive program and is now available
statewide at no cost to participants.

Infant, Toddler, and Three-Year-Old
Early Learning Guidelines Training
The Infant, Toddler, and Three-Year-Old Early
Learning Guidelines present developmental information for children from birth to 48 months in four
key domains (physical health and motor, social and
emotional, language and communication, and cognitive) and caregiver(s) strategies to support optimal
development. The goal of the guidelines training is to
help early childhood professionals and parents understand what very young Texans should know and
be able to do at different points in their development.

Child Progress Monitoring Training
These trainings are designed to introduce users to
the development and research design of the child
progress monitoring tools on CLI Engage, the
CIRCLE Progress Monitoring System, Texas Kindergarten Entry Assessment, TPRI and Tejas LEE
for 1st and 2nd grades, and dyslexia referral and
screening. They also include the learning domains
assessed through these tools, guidelines for administering each assessment, and reporting features.

TEXAS SCHOOL
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Family Engagement Course Series
Aligned with the family engagement teacher toolkit (see
page 17), this course series explores research-driven
ways to partner with families in supporting children’s
development using CLI Engage resources that are
freely available to school districts and families. Two
courses are currently available to the public: “Hosting
Family Events to Support Children’s Development”
and “Encouraging Play-Based Learning and Responsive Interactions at Home.” In FY22, CLI will launch
two additional courses: “Partnering with Families” and
“Conversations with Families about Students’ Development.”

Webinars
CLI periodically records webinars to support implementation of specific resources on CLI Engage. Example webinar topics include:
• Small Group Instructional Planning
• A Closer Look at Analyzing CIRCLE Progress
Monitoring Classroom Data
• How to Start Self-Paced Online Professional Development
• Remotely Incorporating Family Engagement to
Support Children’s Development

CIRCLE CDA Training Program
CLI has expanded its online courses to provide early
childhood teachers the training hours needed to apply
for the Child Development Associate (CDA) Credential™ for Center-Based Programs, Preschool Endorsement. This training program provides a new professional
development opportunity and career pathway for early
childhood teachers. In this training program, teachers
receive all 120 hours of high-quality professional development in the 13 CDA Functional Areas, as well as
support to complete the required CDA competency
statements and professional portfolio.

Integration with Texas Early
Childhood Professional
Development System

Texas Core Competencies for
Early Childhood Practitioners and
Administrators Training

Through a technology integration to support career
advancement of early childhood professionals, professional development certifcates on CLI Engage
automatically transfer into a user’s personal account
on the Texas Early Childhood Professional Development System (TECPDS) at no cost. This integration
provides opportunities for local, regional, and statewide agencies to learn about the state of the early
childhood workforce in Texas. See page 54 for more
information on how TECPDS is used to support implementation of quality improvement initiatives and
the valuable data it provides.

This training was designed for use by early childhood
professionals to improve the quality of care and education young children receive. The content and structure
of the competencies can be thought of as a framework
for assessing knowledge and skills, guiding training and
professional development opportunities, and monitoring progress.

TEXAS SCHOOL
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CIRCLE Activity Collections
The CIRCLE Activity Collections translate the best
early childhood development research into practice
through a variety of activities that teachers can implement during large group, small group, and one-on-one
instruction. Three activity collections (pre-K to grade
2, infant and toddler, and family) are delivered through
a web-based format on CLI Engage that includes fltering and favoriting features for easier instructional
planning. Combined across collections and languages, the CAC ofers over 1,800 activities for teachers.
Activities support language, literacy, social-emotional, mathematics, and science skills. Each activity is
matched to a specifc age group (from birth through
four years). Infant and toddler classroom activities
are very fexible, focus on promoting the quality of
language and sensitivity of the caregiver, and provide
useful tips and suggestions for helping children understand new words and concepts. Pre-K to grade
2 activities incorporate the same goals but are structured around a standard lesson cycle, with teacher
tips and extensions to enrich implementation. Scripting is included, providing example dialogue for what
a teacher might say to introduce the activity, model
the objective, scafold children’s responses, and so
on. Finally, our family collection includes activities that
are designed or adapted for parents and caregivers
to support skill growth using everyday materials in the
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home environment. English and Spanish versions of all
activities are now available.

All the activity pieces are put together in a webbased platform that is linked directly from the progress monitoring system. This integration with other
research-based tools provides a comprehensive set
of instructional supports at no cost to eligible programs–a unique efort among initiatives aiming to
support at-risk children in under-served communities.
Combined, the CAC had 1.3 million pageviews in
FY2021, with the most visited activities linked to progress monitoring small group reports.

Many activities also include a demonstration video
for teachers/caregivers to see the activity implemented with high quality. CLI partners with local schools,
child care centers, and families to flm the activities
in authentic contexts. Each video is then edited and
overlaid with annotations that help viewers track the
quality caregiving and/or instructional strategies used.
The videos themselves serve as powerful professional
development resources that complement other online
and face-to-face trainings and are used extensively in CLI’s statewide intervention as a tool in teacher
coaching.

TEXAS SCHOOL

In FY2020, CLI launched its
first CIRCLE Pre-K Curriculum,
integrated with the online activity collection and freely accessible to the public. Incorporating
time-tested lessons from the
CIRCLE Activity Collection:
Pre-K, the CIRCLE Pre-K Curriculum provides all the resources
needed to support weekly planning and delivery of comprehensive prekindergarten instruction.
The curriculum includes Scope
and Sequences for 35 weeks of
instruction and 10 Theme Guides
for use throughout the school
year. Users are able to navigate
seamlessly between the activity
collection and the curriculum as
they use the two resources to
build their lesson plans. In FY21,
the curriculum was accepted to
the Texas Education Agency’s
approved prekindergarten curriculum list and was found to
have 100% alignment to the
Texas Prekindergarten
Guidelines.
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Screening, Progress Monitoring, and Observation
CIRCLE Progress Monitoring
System (C-PM) Pre-K

Texas Kindergarten Entry
Assessment (TX-KEA)

Used by more than 80% of Texas public prekindergarten programs, C-PM is a user-friendly, technology-driven tool that enables teachers to quickly assess
children’s progress in multiple learning domains important for kindergarten readiness. This simple yet
reliable data collection allows teachers to focus on
lessons that target their students’ least developed skill
sets. Along with a sophisticated reporting system, the
tool uses benchmark status to automatically group
children for skill-based small group instruction. This
grouping feature links directly to lessons in the CIRCLE Activity Collection that support the targeted skill.

TX-KEA is the result of a collaborative efort between
the US Department of Education, the Texas Education Agency, and CLI to develop and validate a school
readiness screener that can be reliably administered
by kindergarten teachers in Texas. It covers multiple
child development domains and better informs kindergarten teachers about the children in their classes,
helping them to design more appropriate learning opportunities. TX-KEA launched to the state on CLI Engage in August 2017. Through a statewide outreach
campaign, we received regular feedback from educators, administrators, and other stakeholders calling for
us to expand the screener into a progress monitoring
system with three administration timepoints across the
year. CLI secured private funding in fall 2017 to complete the expansion and pilot the items. We monitored
and refned benchmarks through analysis of larger
data sets over the 2018-2020 school years. In preparation for the 2020-21 school year, TX-KEA was
enhanced in summer 2020 to include the statewide
literacy screener for kindergarten.

C-PM is based upon well-established prekindergarten guidelines and covers all domains in the Head
Start Early Learning Outcomes Framework. It is a
criterion-referenced measure that relates well to established standardized tests and is sensitive to growth
in children’s skills over time. The data used to support
the reliability and validity of C-PM came from numerous research studies and continues to be evaluated
with data from CLI Engage. Samples of C-PM direct
assessments, observables, and reporting
features can be found in the appendices.
The breadth of data collected by C-PM
provides greater opportunities to analyze student skill growth at the state level.

TEXAS SCHOOL
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Pre-K to 2nd Grade Assessment
Development
In collaboration with the Texas Education Agency,
CLI is developing a comprehensive prekindergarten
to 2nd grade assessment system on CLI Engage with
all assessment tools available at no cost to Texas public
schools. The Texas Education Agency and CLI have a
long-held partnership that led to the development of
high quality early childhood assessments widely used
in prekindergarten (C-PM) and kindergarten (TXKEA) classrooms. We continue to share a common
goal to build a rigorous, scientifcally validated pre-K
to second grade progress monitoring system that
meets the strategic aims of the state and leverages
previous investments from state and federal agencies.
Launching on CLI Engage in FY2020, CLI continued
analyses to support benchmark refnement and implementation guides to support teachers implementation
for statewide requirements beginning Fall 2020:

TPRI and Tejas LEE early reading assessments for 1st and 2nd grades,
launching the existing English and Spanish
assessments on CLI Engage at no cost for
Texas public schools

TX-KEA statewide literacy screener,

Developmental Checklists

leveraging the existing Texas Kindergarten
Entry Assessment measures to provide a
snapshot of a child’s development in early
reading, writing, and language at kindergarten entry

CLI created these checklists to support parents and
teachers in tracking infant, toddler, and three-year-old
developmental milestones and to provide a foundational framework for the early detection of developmental delay and the need for further assessment and
intervention. The checklists are divided into age ranges (birth to 48 months) and areas of development:
Language, Social-Emotional, Cognitive, Early Literacy, Physical Health & Motor Development. Both print
and web-based versions of the checklists are freely
available. Online training on use of the developmental
checklists is provided through the CIRCLE Infant-Toddler Teacher Training: Play with Me series.

Dyslexia referral checklists for kindergarten, 1st grade, and 2nd grade,
aligned to TEA’s Dyslexia Handbook for use
in conjunction with any child progress monitoring tool to determine possible referral for
additional dyslexia screening

TEXAS SCHOOL
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Quality Improvement and Innovation
Classroom Observation Tool
(COT) and Classroom Environment
Checklist (CEC)

Family Engagement Resources
There is a growing recognition that parent engagement is an indicator of high quality early education
and care programs. To help teachers strengthen
the home-school connection, CLI has developed a
number of resources that are free to the public.

TSR coaches use the Classroom Observation Tool
(COT) to capture evidence-based teaching behaviors that research has shown improve child outcomes. The tool provides a clear, unbiased system
for tracking and monitoring teacher performance
and progress. Item level indicators are highly targeted and address the breadth of learning domains
important for school readiness. The system is well
aligned with the Texas Prekindergarten Guidelines
and can be used by teachers, school leaders, and
intervention specialists to promote effective teaching. Samples of COT items and the teacher goal report can be found in the appendices. CLI launched
a version of the tool for infant and toddler teachers
in 2019 that aligns with the key strategies in the
CIRCLE Infant and Toddler Teacher Training: Play
with Me course series.

C-PM and TX-KEA parent reports communicate assessment results in parent-friendly language
that describes what the scores mean and how they
change over time. Teachers can either print the reports directly for parents or provide a PIN for them
to access the reports securely online. In FY2020,
CLI significantly revised the parent reports to include user friendly visuals of each benchmark status (e.g., on track, needs support) and graphs of
growth over time, as well as a new “At a Glance”
summary of results. CLI also built a new Family Resources webpage as a complement to the report,
which includes home-based activities, descriptions
of assessment measures, and tips for getting ready
for parent-teacher conferences. The webpage is directly accessible through a QR code on the parent
report.

The COT is accompanied by the Short-Term Goal
Setting and Reporting System, which allows coaches and teachers to set achievable goals for incorporating specific instructional practices on the COT
within a specified amount of time. For example, one
goal report might target five strategies for a twoweek period. These reports link directly to video
clips, photographs, or other resources that provide
an authentic snapshot of the strategy in action.
Similar to the COT, the Classroom Environment
Checklist (CEC) is a quality evaluation tool designed to track improvement over time. The CEC’s
focus is the presence and quality level of instructional planning tools, meaningful literacy and print
centers and materials, and the overall design and
management of the classroom and individual centers.
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strated, indicate a need for further assessment and
possible intervention. Parents can use the checklists
from birth up to four years of age.

CIRCLE Activity Collection: Family includes over
170 play-based activities that are designed specifcally for families to support children’s skills using everyday household materials. The collection is integrated
with the progress monitoring system, and teachers
can print or email recommended activities based on
student assessment results. Families can also freely

As part of CLI Engage resources for schools and families during COVID-19, CLI developed lesson plans
designed for remote education delivery based on
the CIRCLE Activity Collections. These resources are
available to download from CLI Engage at no cost.
Lastly, CLI received private funds to develop a comprehensive family engagement training and toolkit for teachers that provides in depth implementation
guidance for using numerous resources on CLI Engage, including those listed above. The project sought
to make the most of the touchpoints with families that
schools already have in place, such as family-teacher
conferences and open houses. The toolkit includes
resources to support teachers across four family engagement topics with supplemental online professional development courses:
•
•
•

browse the collection through the CLI Engage platform. In FY2021, CLI added approximately 25 new
activities and video demonstrations to both the English
and Spanish collections.

•

In the Understanding Developmental Screening
& Early Intervention Video Series, CLI faculty and
Early Childhood Intervention specialists explain what
young children typically know and are able to do at
diferent ages, as well as what resources are available
when family members have developmental concerns
about their child.
As described in the previous section, Developmental Milestones Checklists allow caregivers to
screen for developmental delays against important
milestones in the early learning guidelines. A special
“red fag” section lists behaviors that, if not demon-
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Partnering with Families and Promoting
Positive Communication
Encouraging Play-Based learning and
Responsive Interactions at Home
Supporting Families with Tracking
Children’s Development
Hosting Family Events to Support
Children’s Development

Support for Texas
Schools and
Families: COVID-19
As the COVID-19 pandemic affected
schools and families across the state during
the 2020-2021 school year, CLI looked
for opportunities to share our resources in
new ways to continue serving our partners.
Through the existing tools hosted on CLI
Engage, CLI developed additional materials and training opportunities to support
education at home, teacher professional
development, and remote child progress
monitoring. CLI targeted these efforts to
maximize benefits to the state.
In May 2021, CLI published “Doing What
I can, but I got no Magic Wand:” A Snapshot of Early Childhood Educator Experiences and Efforts to Ensure Quality During
the COVID-19 Pandemic. In the article, we
first describe the impacts of the COVID-19
pandemic for over 2000 educators using
TECPDS who completed surveys in the
Spring and Fall of 2020. Second, we describe an example of how our TSR Comprehensive program shifted to remote delivery during the
pandemic, and lessons learned as an increasing
number of educators turned to virtual training resources to inform future virtual professional development efforts, even amidst crisis, to ensure that a
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focus on quality improvement continues while supporting teachers’ individual needs.

CLI Engage hosts information for schools, teachers, and families to support learning, skill development, and targeted instruction through remote

19

demic in March 2020. Offering free online training
courses for teachers and administrators from infant/
toddler through kindergarten, as shown in the figure
below, we saw an increase in the uptake of professional development from teachers in the months
starting in March of 2020 compared to the same
month in 2019. In FY2021, users continued to access and complete more professional development
courses than prior years. In FY 2021, we awarded
69,659 certificates totaling 169,623 professional
development hours through CLI Engage, compared
to 55,192 certificates in FY2020 and 23,316 certificates in FY2019. In addition, we also saw continued
increases in the number of courses accessed by public access users and those in supportive roles.

assessment administration. Our primary webpages
with resources for teachers and families are available publicly:
• Family resources during COVID-19
• Teacher/school resources during COVID-19
CLI aligned our CIRCLE Activity Collection and
CIRCLE Pre-K Curriculum for remote education,
both in the virtual classroom and resources for families to support skill development at home. Available
in both English and Spanish, the resources include
10 weeks of remote lessons in a scope and sequence, with supplemental workbooks and toolkits
to share with families to support the school-family
partnership in remote learning.

Professional Development. Use of CLI’s

We also opened our eCIRCLE preschool professional development to “public access” status, offering
these courses to all users at no cost (previously restricted to TSR Online-eligible programs only).

web-based professional development for early
childhood educators on CLI Engage experienced
dramatic increases following the start of the pan-

Distribution of Number of Professional Development Courses
Completed
byofTeachers
Distribution
of Number
Professional Development Courses completed by Teachers

FIGURE 1

6,510

4,997

Number of Courses

4,650

3,350

3,613

3,412

3,354

3,141

2,939

3,123
2,696

2,648
2,286

2,182
1,903
1,465

1,694
1,603
1,438

1,6661,666

1,612

2,184

2,070

1,958

1,834

1,723

1,615

1,947

1,639

1,201

1,189

921

854

839
611

Sep

Oct

Nov

Dec

Jan

Feb

Mar

Apr

Issued Month

2018-19

TEXAS SCHOOL

2019-20

20

2020-21

May

Jun

Jul

Aug

FIGURE 2 Mode of Assessment Administration for 2020-2021 School Year

Higher Education Support. In addition to school

ESC Collaboration across
the State

district and child care support, CLI supported higher
education institutions to leverage our resources, including our video library, to support students through virtual
practicums and course content. We recorded a webinar and supported several new institutions to register on
CLI Engage.

Since our inception in 2003, CLI has been collaborating
with education service centers (ESC) across the state to
deliver training and support quality improvement in early
childhood settings through the Texas School Ready Project. More recently, the free tools and resources available
on CLI Engage have offered new opportunities for CLI
to collaborate with the ESCs to support school district
and charter school teachers and administrators. These
collaborative efforts are a critical step in the scaling and
sustainability of the TSR program and its resources. The
most common collaborations are described in the following pages. Figure 2 above summarizes implementation of
these activities across the state’s ESCs.

Remote Learning and Progress Monitoring
Webinars. Following summer 2020 webinars to support schools and teachers with transitioning to remote
learning and assessment administration for Fall 2020,
CLI conducted extensive outreach across the state to
administrators to share these opportunities. These resources were viewed more than 12,000 times by school
personnel in FY2021. CLI also added an optional metric
for teachers to indicate remote or face-to-face assessment administration, so school districts can evaluate
student growth. Figure 2 above illustrates the delivery
mode of CLI Engage assessments for BOY, MOY, and
EOY across the 2020-21 school year. As expected, the
number of remote administrations decreased across the
year with 31.22% in BOY and 15.09% in EOY. By the
end of the year, the percent of in-person administration
had increased to 65.40% (from 43.93% at BOY).
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Serving as a TSR Lead Agent: TSR Comprehensive
Lead Agents serve as the hub for Texas School Ready in
their communities, organizing program recruitment and
direct service delivery, including hosting professional
development and one-on-one coaching, to participating
programs.
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Providing CLI Engage Outreach: CLI has conducted significant outreach across the state to encourage
school districts and charter schools to sign-up for free
access to CLI Engage. Many ESCs directly support their
regions by assisting ISDs in the registration process and
throughout implementation, providing a much-needed
local support for new and continuing users.

of online professional development that can be completed self-instructionally or facilitated, following a brief (and
free) application process. CLI encourages ESC staff to
become eCIRCLE facilitators, so they can extend their
support to public school teachers through facilitated
sessions of TSR’s established professional development
courses.

Supporting schools with CLI Engage Implementation: Many school districts and charter schools across
the state are utilizing the Texas School Ready tools and
resources on CLI Engage. CLI has been providing direct guidance to support individualized implementation, but some ESCs are also supporting schools in their
region in this capacity. The type of support varies across
the state (based on the ESC’s capacity and experience
with Texas School Ready) but can include support for
onboarding new teachers, supporting student uploads
for progress monitoring, and training on the system and
its tools.

Delivering CIRCLE Pre-K Foundations Training:
ESC staff have been delivering the training (also known
as CIRCLE Two-Day Training) for more than 10 years.
Many ESCs have trainers on staff who are certified to
conduct the training for teachers in their regions.
Remote Coaching: In prior years, CLI had the opportunity to train ESC staff to deliver our coaching model
through a remote/online delivery (see additional information on page 30) to support teachers in advancing
their practice. Many ESCs offer coaching for teachers,
but this remote model can offer a more cost-effective option, particularly for schools far from the regional ESC’s
offices.

eCIRCLE Facilitation: Used in Texas School Ready for
over ten years, eCIRCLE provides more than 70 hours
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developed many new implementation resources
related to assessments and reports, hosted data-focused webinars for teachers and administrators, offered one-on-one support to meet specific school or
district needs, and planned a data conference that
became available in early FY2022.

Integrated Outreach
Eforts
Broad-Based Virtual Trainings
CLI continues to expand outreach
across the state to increase engagement with our resources and
programs. FY2021 included:

FIGURE 4

85.7%

87.6%

97.3%

94.9%

Progress
Monitoring

Reporting
Features

Activities

Online
Courses

100%

• A four-week “TSR Coaching
80%
Camp” for supporting quality
60%
coaching behaviors for TSR
Comprehensive Coordinators
40%
and Coaches as they tran20%
sitioned to virtual coaching
(Aug. 31-Oct. 2, 2020).
0%
• A four-part webinar series and
monthly newsletters to support
remote instruction, remote assessments, and teacher professional development on CLI Engage
• Two virtual training workshops to educate early
childhood trainers in training best practices.
• Three virtual coaching workshops to educate
external early childhood coaches in our evidence-based coaching model and coaching
strategies.

Client Support & Satisfaction
As TSR’s service expanded with the launch of CLI Engage, TSR staff developed protocols for measuring the
ongoing performance of the platform and its tools. This
requires careful monitoring of the platform’s help ticket
system, which categorizes the support issues submitted
by users and tracks responses from CLI’s team of Client Support Analysts. Ticket submissions seek support
for common issues such as help establishing accounts,
uploading data, finding solutions to technical issues,
navigating the platform, and becoming comfortable
with the individual tools. In FY2021, the technology
team successfully closed over 40,000 help tickets—a
60% increase from FY2020, the result of a substantial increase in users and tools on the platform. Each
year CLI conducts multiple surveys to gain feedback
from users on numerous performance indicators. Over
79% of respondents reported being likely or very likely
to recommend CLI Engage to peers during 2020-21
school year. The graph in Figure 3 indicates users who
reported they were somewhat satisfied to very satisfied
with the most commonly used tools.

CLI Engage Data Squad: Customized
Support for Administrators
In FY2021, CLI integrated a new education advisement service into the CLI Engage support model.
Known as the Data Squad, the goal of this team is
to specifically support high-level users of the platform, including administrators and school leaders,
to better understand how to interpret and use their
progress monitoring data to evaluate, analyze, and
plan instruction to meet the needs of young children and support teachers in the classroom; these
services leverage the resources and reports on
CLI Engage for data-based decision-making at the
campus- and district-levels. In FY2021, the team
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CLI Engage Client Support & Satisfaction
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COMPREHENSIVE SERVICES
Texas School Ready
Comprehensive

FIGURE 5
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TSR is delivered through several models across the
state, varying in intensity of the support offered and
direct contact with stakeholders. TSR Comprehensive is our most intensive service delivery model; it
is the research validated, three-year professional
development program that provides high-intensity
support to early education teachers in communities that are most in need of quality resources and
individualized technical assistance. TSR Comprehensive is made possible by collaboration and partnership at state, regional, and local levels.

1

with capacity, in addition to the preschool teachers
served through the program for the past 18 years.
This service delivery expansion provided opportunities to create a continuity of quality care across all
classrooms within programs that were able to remain
open or re-open during the pandemic.

In response to the ongoing COVID-19
pandemic,
CLI
transitioned
the
TSR
Comprehensive model to provide services to infant
and toddler classroom teachers in communities
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TSR PROGRAMS
Service intensity increases as stakeholder contact
becomes more focused.

e
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Contact

y
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n
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n
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TSR Comprehensive
TSR Online
CLI Engage Public Access

CLI Engage
Public Access
serves all other early
childhood programs, as
well as families

TSR
Online
serves all Texas ISDs, charter schools,
Head Start programs, TSR partners,
and Texas Rising Star providers

45,300
users
TEXAS SCHOOL

40,700
teachers
25

TSR
Comprehensive
serves most at-risk
communities with high
intensity service

1,290
teachers

Eligibility & Leadership
Programs are eligible to participate in TSR Comprehensive if they meet certain requirements: all
child care programs must be in good standing
with the Texas Department of Family and Protective Services. Programs must be serving at least
50% at-risk children meeting eligibility requirements for state-funded prekindergarten and/or at
least 50% children eligible to receive Child Care
Management System (CCMS) funding. All Head
Start programs are eligible, as are public school
prekindergarten programs if they are partnered
with a child care or Head Start program. As part
of TSR Comprehensive, licensed home-based child
care providers in good standing are also eligible to
receive some professional development services
through the program.

2019, a request for applications (RFA) launched for
2019-21 TSR Comprehensive Lead Agents. After
a thorough review process, twenty-six lead agents
were selected for the 2019-2021 grant term. TSR
Comprehensive service numbers are described in
Figure 6 below.
In FY2021 looking forward, CLI launched the Request for Applications (RFA) for FY2022-2023
service delivery, with 25 organizations awarded
grants to deliver the program to infant, toddler, and
preschool classrooms.
Through calls, emails, webinars, in-person trainings, and site visits, CLI provides implementation
support to lead agents that enhances the program’s
performance and ensures fidelity to the model.
TSR Comprehensive enrollment for the 20202021 school year is described below. Of the 1,293
teachers participating, 70 work in infant or toddler
classrooms. CLI maintains a waiting list of approximately 100 programs that would like to participate.

Every two years, community-based organizations
can apply to become TSR Comprehensive “lead
agents,” serving as the hub for TSR in their local
community. These lead agents recruit eligible Head
Start, child care programs, and public schools to
participate in TSR for three years and coordinate
the delivery of services to TSR participants. In April

FIGURE 6

TSR Comprehensive 2020-2021 Numbers
Setting

Schools

Teachers

Students

Child care

629

895

8,689

Head Start

154

317

3,849

District/Charter

54

81

2,338

Totals

837

1,293

14,876
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that their professional development was differentiated based on their current skills and goals, and
that coaches demonstrated professionalism in their
work with teachers.

As part of ongoing evaluation activities, participating TSR teachers are asked to complete an anonymous survey regarding their satisfaction with the
program. The table in Figure 7 indicates that an
overwhelming majority of participants feel that
the program improved their teaching strategies,

FIGURE 7

Improving Teaching Strategies

“Strongly Agree”

My TSR coach asked me about my classroom challenges and provided
me specifc strategies to support improvement.

91%

My TSR coach gave valuable input during coaching sessions.

91%

My TSR coach was able to model new teaching practices in ways that
were comfortable for me.

87%

My TSR coach supported me while I tried out new teaching strategies.

89%

My TSR coach helped me learn new strategies to improve the way I
support children in my classroom.

91%

Setting Goals and Skills Development

“Strongly Agree”

My TSR coach helped me set my own goals for improvement.

90%

My TSR coach helped me increase my knowledge about child
development.

88%

My TSR coach pointed out some of the strengths in my teaching skills or
ways of interacting with children.

89%
“Strongly Agree”

Professionalism
My TSR coach showed enthusiasm in our meetings together.

92%

My TSR coach respected my authority in the classroom.

94%

My TSR coach was friendly and enjoyable to work with.

97%

My TSR coach understood my challenges.

89%
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In Spring 2020, CLI transitioned the TSR Comprehensive program to complete remote delivery (coaching and professional development) across the state due to the COVID-19 pandemic. Supporting continued program delivery through the end of the school year for all participating teachers, this remote, online
service delivery continued into the 2020-21 school year with approximately 95% of classrooms served
remotely in FY2021.
Successes in FY2021 with expanded remote service delivery and in infant and toddler classrooms informed our decision to allow TSR Comprehensive lead agents to continue infant and toddler service delivery for FY2022 and FY2023.

Curriculum, Materials, and Technology
Classroom Startup Kits include pre-printed post-

Many TSR participants located in high risk communities
lack the foundational instructional materials necessary to
help children build school readiness skills. In addition to
full access to the resources on CLI Engage, TSR centers
receive the following materials.

ers, sentence strips, charts, letter walls, labels, and
other materials that aid in classroom management.
Home-based child care providers are eligible to receive a kit of specially selected classroom materials to
use in their family child care program.

Print editions of the CIRCLE Pre-K Curriculum,
published by CLI, which includes 35 weeks of Scope and
Sequence and 10 Theme Guides. TSR coaches then train
teachers to implement the curriculum in conjunction with
quality teaching strategies. In previous years, CLI would
provide other state-approved curriculum to centers in
need. The introduction of the CIRCLE Pre-K Curriculum
in 2020 allowed CLI to deliver the same high quality to
all participating centers at a fraction of the cost.

TEXAS SCHOOL

School Readiness Kits contain manipulatives,
books, and activity cards for instruction across six
content areas—math, science, written expression,
letter knowledge, oral language, and phonological
awareness. This kit is used in combination with the
CIRCLE Activity Collection to ensure teachers have
the materials necessary to deliver hands-on learning
experiences.
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Developing Talkers / Hablemos Juntos Supplemental
Curriculum kits are provided to
TSR Comprehensive teachers who
have progressed beyond the foundational concepts of instruction
(after year 1). Developing Talkers
targets listening comprehension
and vocabulary skills by providing
lessons, materials, and instructional templates. Each of the four units
provides 80 Tier-1 and 64 Tier-2
lesson plans for 16 weeks of instruction, vocabulary and picture
cards for each week of instruction,
and two books per week (32 books
total).
Printed copies of the Texas Infant,

Toddler, and Three-Year-Old
Early Learning Guidelines
and Texas Prekindergarten
Guidelines are given to all TSR
Comprehensive programs. The
CIRCLE Activity Collection is
aligned to these state standards,
as well as the Head Start Early
Learning Outcomes Framework.
These alignments support teachers
in planning for instruction across
learning domains and targeting
end-of-year outcomes.
Many centers participating in TSR
do not have computers in individual
classrooms. TSR provides laptops
to teachers to effectively administer
CIRCLE Progress Monitoring and
access the online professional development resources.

Training Services
Teachers who participate in TSR Comprehensive receive three years
of professional development, including individualized coaching (discussed in detail in the following section). Training services include:
TSR 101 Foundations Training is a two-day training that includes six
introductory modules to help prepare teachers set the stage for an organized classroom environment. The topics discussed include Classroom Management, Daily Classroom Schedule, Lesson Cycle, Lesson
Planning, Language Development, Letter Knowledge, and Phonological Awareness. Due to COVID-19, we added additional information to
support teacher self-care.
Facilitated eCIRCLE classes are monthly sessions in which course
topics are discussed in depth and connected to implementation and
practice assignments. eCIRCLE facilitation ensures progress through
online coursework and supports connections between content and
practical implementation. Several education service centers have adopted eCIRCLE facilitation outside the TSR Comprehensive model.
Facilitated CIRCLE Infant & Toddler Teacher Training sessions
were offered to infant and toddler teachers in FY2021. Like eCIRCLE
facilitation, this model ensures teachers complete online courses and
receive support from their coach to align content with practical implementation.

Each teacher participating in TSR Comprehensive attends an eighthour training on the CIRCLE Progress Monitoring System that features the goals of tracking child progress, conducting the assessments
on our web-based tool, using reporting features, and interpreting data
to inform instructional planning.
Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines Training is an introduction to the ITELG domains and how to
effectively use the guidelines in the classroom. Infant and toddler
teachers and administrators at participating Texas School Ready sites
and others in the community are invited to this training.
Beginning Education: Early Childcare at Home (BEECH) professional development modules are available on CLI Engage for all participating home-based child care providers. Successful completion of
the modules provides a kit of materials for the providers.
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Coaching
are aligned with the goal behavior and sensitive to a
teacher’s current level of practice (take action). The
continuous improvement cycle is repeated across
the year and incorporates multiple forms of data, as
well as TSR’s content resources.

Ongoing coaching, as opposed to more common
types of professional development approaches such
as workshops, takes into consideration the teacher’s current level of understanding and skill, which
can vary greatly across learning domains or types
of curricular activities. By supporting the individual professional development needs of each teacher, ongoing coaching has been shown to improve
teacher and child outcomes (Crawford, Zucker,
Van Horne, & Landry, 2016; Crawford et al, 2013;
Zucker, Crawford, & Landry, 2013; Landry, Swank,
Anthony, & Assel, 2010; Landry, Anthony, Swank,
& Monsegue-Bailey, 2009).
TSR is structured to provide four hours of individualized coaching (face-to-face or remote) per month
during the first year of participation, two hours in the
second year, and one hour in the third year. Driven
by the CLI Coaching Competency Framework,
coaches receive intensive training that includes a
coaching conference; a “lunch and learn” series,
delivered via webinar; and monthly “collaborative
coaching” phone conferences that use coach-recorded videos to encourage reflection and provide
feedback to improve coaching practice.

Remote Coaching
TSR coaches teachers both onsite and remotely,
with remote teachers receiving coaching through
video and technology-driven feedback. Video reflection is the key process driver used to support
reflection and assess progress within the coaching
cycle. Watching recordings of one’s own practice
can be used to help teachers notice aspects of behavior that are difficult to detect in the moment, and
in particular can help teachers learn more about
the connection between teaching practices and
student learning. Video recordings allow a teacher
to revisit instructional situations and interactions,
multiple times if necessary, to better understand
student perspectives and plan for improvement.

The Coaching Cycle
Increasingly, schools are adopting data-based improvement approaches that involve repeated cycles of assessment and observation, interpretation,
planning, intervention, and follow-up. This approach
can be used to promote a culture of continuous improvement that aims to reduce the gap between
actual performance and possible performance,
often done by making incremental improvements
to a particular process or skill. Placed in the education context, teachers first need to understand
the quality of their instruction at a particular point in
time (assess), have a clearly defined idea about the
quality they want to achieve (set goals), and have
access to resources or training opportunities that
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Remote coaching procedures include the following steps: (1) teacher videotapes assigned lessons
and securely uploads the video via CLI Engage; (2)
coach edits the video and embeds comments to
identify skills mastered and areas to improve, then
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uploads the video for the teacher;
(3) teacher reviews edited video/
comments; (4) teacher and coach
video conference to discuss the
video, problem solve, and set new
goals; and (5) coach tracks goals
set/met and provides follow-up resources (e.g., classroom activities,
exemplar videos).

Scaling Coaching
TSR has been working with ESCs
and districts to use these approaches to meet coaching goals
associated with the TEA’s High
Quality Prekindergarten Program
requirements. Specifically, through
webinars, workshops, and direct
communications, TSR has been
supporting specialists/coaches in
using the Classroom Observation
Tool to set goals, conduct observations of teachers’ instructional
practice associated with goals set
(either through a face-to-face observation or video upload), and use
reflection to analyze their practice.

SPOTLIGHT
The Comparative Coaching Study
The Comparative Coaching study was a part of our ongoing effort to
validate TSR’s approach in new settings and delivery models. The study,
funded by the US Department of Education’s Institute of Education Sciences, contrasted face-to-face versus remote coaching approaches in
order to carefully examine the cost-effectiveness of using a technology-mediated coaching model. When comparing either coaching
model to business-as-usual, coaching was found to have significant and
moderate-to-strong effect sizes on all but one of the 10 instructional
areas. This suggests that regardless of model, teachers benefit from
TSR coaching support.
When comparing the face-to-face coaching versus the remote coaching, we found that face-to-face coaching was superior to remote coaching in six out of the ten instructional areas; however, after accounting for
teachers’ responsiveness to the intervention (i.e., overall participation
and engagement), all differences of effects between coaching modalities were no longer statistically significant. This suggests that face-toface and remote coaching models may be comparable in improving
outcomes if coaching models explicitly design support for increasing teachers’ responsiveness. This is an important finding, as remote
coaching may be a more cost-effective approach for improving teacher change, and particularly relevant during times of social distancing.
The research reported here was supported by the Institute of Education Sciences,
U.S. Department of Education, through Grant R305A140378 to the Children’s
Learning Institute. The opinions expressed are those of the authors and do not represent the views of the Institute or the U.S. Department of Education.
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2021 ANNUAL REPORT

TEACHER AND STUDENT GROWTH

A hallmark of the Texas School Ready project is its focus on data-driven resources and decision
making. TSR routinely measures performance of professional development efforts in terms of
both gains in specific teaching practices and gains in student skills important for school readiness.
For most of the descriptions of teacher and student growth presented in the pages that follow, we
have used data collected during the 2020-21 academic year, which includes instructional time
impacted by COVID-19.
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Tracking Gains in Child Skills
state that use C-PM. We examine this data in various ways to ensure that TSR-Comp is effective in
advancing children’s early learning skills and that
our progress monitoring system is accurately measuring skill levels and predicting future skill growth.

Progress monitoring of children’s learning is a key
feature of the Texas School Ready (TSR) model.
TSR teachers are trained to use CIRCLE Progress
Monitoring data (C-PM) to differentiate instruction so that children receive targeted support in
the skills areas with which they struggle the most.
Research in the field has consistently indicated that
this differentiated instruction is critical for closing
skill gaps among at-risk student populations. The
more that young learners have an early mastery
of letters, words, sounds, and math, the better they
tend to do in school as they progress into the upper elementary grades and beyond. The following
section presents progress monitoring data for both
TSR Comprehensive (TSR-Comp) classrooms and
pre-K and kindergarten classrooms across the

FIGURE 8

Overall Child Growth for TSR
Comprehensive Classrooms
The graphs in Figures 8-9 depict the growth in
CIRCLE Progress Monitoring scores for TSR Comprehensive preschool students who were assessed
across three time periods during FY2021—beginning-of-year (BOY), middle-of-year (MOY), and
end-of-year (EOY). These graphs are divided by
age group (i.e., 3-4 years of age; 4-5 years of age)

C-PM Growth in Average % Correct for TSR
Comprehensive Students, 3-4 Years Old
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FIGURE 9

C-PM Growth in Average % Correct for TSR
Comprehensive Students, 4-5 Years Old

EOY. Given that the rapid letter naming and rapid vocabulary measures were developed to capture fluency,
they have specific timing constraints (i.e., 60 seconds).
Further, when we created these timed assessments, we
included many more items that we expected children
will get correct. Thus, for the purposes of presenting
information in the figures above and to ensure that we
were capturing a realistic maximum score on the rapid
letter naming and rapid vocabulary measures, we created a ceiling for each measure based on the 95th percentile at MOY.

and language of assessment (English vs. Spanish). The
scores include early writing skills, mathematics, phonological awareness, rapid letter knowledge, and rapid
vocabulary. These learning domains are important indicators that correlate highly with a child’s success upon
kindergarten entry and long-term academic success.
Scores for students assessed in English and Spanish are
presented.
For the English assessment, the number of students
across age groups ranged from 2,039 to 2,654 across
assessments. For the Spanish assessments, these numbers ranged from 99 to 459. Given that the number
of total items for each test is not the same, we present
growth in percent correct units. For example, looking at
Figure 8, three to four year-olds who were administered
the English assessment scored 45% of items correct for
mathematics at BOY, 56.2% at MOY, and 65.5% at
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Descriptively we see that between BOY and EOY, children are making gains in all areas, regardless of age
group or the language of assessment. Although gains
in skills are evident across the school year, children may
continue to benefit from support in all areas, especially
those related to language and literacy.
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Child Growth in TSR by Setting
TSR Comprehensive classrooms are located in one of
three early learning program settings: child care, Head
Start, or public prekindergarten. While each of these
early learning program settings serves at-risk children,
we have found that the children served by these settings
have differing skill levels at the beginning of the year.
For the next set of analyses, we focused on TSR-Comp
for 3-5 year-old children with English C-PM scores in
2020-21.
We analyzed the differences in skill growth across settings for rapid letter naming, rapid vocabulary, phonological awareness, book and print knowledge, early
writing skills, mathematics, and social emotional skills.
Figures 10-12 illustrate the growth across time points
(BOY, MOY, and EOY) of three of the seven skills that
we examined. Across all settings, children grew in their
skills across the school year; however, findings suggest

FIGURES
10-11

that children in TSR Comprehensive are growing at
different rates depending on the setting. This variance may be attributed to the different populations
of children served by these settings. We found that:
• Compared to children enrolled in Head Start or
public preschool, children in child care settings
started with higher skills at BOY.
• Compared to children enrolled in child care, children enrolled in Head Start showed statistically
significant faster growth rates in all skills listed
above except for rapid letter naming,
• Compared to children enrolled in child care,
children enrolled in public preschool showed statistically significant faster growth rates in writing
skills, math, and socio emotional skills.
• Despite differences in growth rates, skills at EOY
are still higher for children in child care compared
to either Head Start or public prekindergarten

C-PM Growth for TSR Comprehensive Students by Early
Learning Setting
Phonological Awareness and Rapid Vocabulary
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• for all but one of the seven skills examined
(i.e., early writing skills).
• By EOY, phonological awareness, writing,
and social-emotional domains showed
the most evident narrowing across the
three settings.

FIGURE 12

C-PM Growth for TSR
Comprehensive Students
by Early Learning Setting,
continued
Early Writing

Faster growth rates for Head Start and public preschool children, who typically start
with the least developed skills, suggests
that TSR is helping children close skill gaps
in key learning domains.

Growth of Children in TSR-Comp Programs by Teachers’ Years in the
Program
The TSR-Comp program recruits classrooms in eligible Head Start, child care programs, and public schools to participate in the program for three years. To achieve the greatest gains in teaching
skills, we recommend that teachers experience the full three-year program. For the next analysis,
we looked into available data to understand if children of teachers who stayed in the program
for longer were showing faster growth in various skills. For this analysis, we used a total of 894
teachers enrolled in TSR-Comp in 2020-21 and who have children with assessment data. Most
teachers were associated with a child care provider (n = 589, 65.88%), followed by Head Start
teachers (n = 247, 27.63%), and public prekindergarten teachers (n = 58, 6.49%). We had 441
teachers enrolled in year 1 of the program, 268 teachers enrolled in year 2 of the program, and
185 teachers enrolled in year 3 of the program.
We examined 14 skills as measured by C-PM. Overall, we found significant effects for 9 out the 14
skills examined. Specifically, for 8 skills, those teachers who had been in the program for three years
had children with more rapid growth than those teachers who had been in the program for one or
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FIGURES
13-14

C-PM Growth Based on Teachers’ Length of Participation in TSR
Comprehensive

In summary, a defining feature of the TSR model is
its focus on providing teachers with sustained professional development and coaching to improve
teaching skills, and this analysis suggests that there
is benefit for teachers to stay and complete the program as intended.

two years (skills included approaches to learning,
speech production and sentence skills, mathematics, motivation to read, phonological awareness,
rapid vocabulary, social-emotional skills and reading comprehension). For early writing, the pattern
was reversed such that teachers with one year in
the program had children who were growing faster in their early writing skills than teachers with two
years in the program. This reversed pattern may
be because in year 1 of TSR-Comp, the program
includes more explicit supports for shared writing
lessons (e.g., writing materials, targeted training)
than are provided in Years 2 or 3. These findings
may suggest that intensive writing supports should
continue in the later years of the TSR program to
ensure teacher mastery of early writing strategies.

Growth of Lowest Performing
Children in TSR-Comp Programs
We also analyzed the growth of children who entered the program with the least developed skills
(defined as children one standard deviation below
the mean, based on their BOY performance). TSRComp uses progress monitoring to identify low
performing children, who are then placed in skillbased small groups where they receive more targeted support and instruction. Compared to their
peers, children with the least developed skills experience the most dramatic gains over the course
of the year. For example, the Figures 15-17 indicate

Figures 13 and 14 above illustrate two of the skills
where teachers who have been in the program for
three years had children with more rapid gains than
teachers who were newer to the program.
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larger and significant gains for the
lowest performing students in rapid vocabulary, print knowledge,
and phonological awareness skills
across all three settings in which
TSR-Comp is implemented. This
suggests a “catching-up” pattern
for these skills (i.e., lower performing children have a steeper slope
than their peers). Children included in analyses were 3-5 year old
preschool students enrolled in
TSR-Comp programs with English
assessment data.

FIGURES
15-17

Vocabulary, Phonological Awareness, and Book
and Print

In summary, this analysis suggests
that, while the gaps between lowest performing children and their
peers remain at the EOY in TSRComp, the gaps have been substantially narrowed given the larger
gains that lower performing children are able to make.

Statewide Child Growth
State funding of CLI Engage allows publicly supported programs
across the state (i.e., public pre-K,
Head Start, and Texas Rising Star
certified providers) to utilize C-PM
at no cost. Whereas TSR Comprehensive serves a sub-population of
children in the most at-risk communities, the statewide population
represents a broader range of
children (for example, the majority of children are served by public
pre-K, which also accepts students
on a tuition basis). The data that we
will present next includes various
preschool settings, with a majority of children in our data enrolled
in public preschool (81.81%), fol-
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FIGURE 18

FIGURE 19

C-PM Growth in Average % Correct for Students
Statewide, 3-4 Years Old

C-PM Growth in Average % Correct for Students
Statewide, 4-5 Years Old

TEXAS SCHOOL

39

lowed by Head Start (7.46%), child care (4.57%),
charter schools (4.54%), and other or unknown
settings (1.63%).

dren meeting benchmarks at beginning-of-year
and end-of year for the C-PM measures that were
administered at both beginning and end of year.
These data correspond to all 4- to 5-year-old preschool children. The bar graphs on the top illustrate
the percent of students meeting benchmarks for
assessments administered in English, followed by
those administered in Spanish.

Figure 20 below depicts student gains across three
timepoints using aggregate statewide data. Data
from the English assessments includes between
8,911 to 84,483 students for all age ranges, depending on the assessment (i.e., not all assessments
are administered to all children). For the Spanish assessments, figures include between 1,519 to 21,013
students for all age ranges.

For most skills, we see that the percent of children meeting benchmarks increases from beginning-of-year to end-of-year. At end-of-year, about
72-73% of children are meeting benchmarks in
rapid letter naming, and only 55-63% are meeting
benchmarks in vocabulary, a critical skill for reading
comprehension. Notably, the skills that are showing

Statewide Benchmark Data
The bar graph below shows the percentage of chil-

FIGURE 20

C-PM % of Students Meeting Benchmarks Statewide,
4-5 Years Old
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this whether 3rd grade students meet grade level
performance.

the more drastic change between BOY and EOY
are rapid letter naming, rapid vocabulary, and story
retell and comprehension.

The main findings of the correlational analysis were:
• For each of the four C-PM tests that we considered (i.e., rapid letter naming, rapid vocabulary,
phonological awareness, and math), children’s
performance at BOY, MOY, and EOY was
positively and significantly associated with 3rd
grade STAAR score.
• For the English assessments, with the exception
of rapid vocabulary, most correlations were
> .30, indicating a moderate association with
STAAR 3rd grade reading scores.
• For the Spanish assessments, with the exception
of phonological awareness at BOY, all correlations were > .20, indicating a small-moderate
association with STAAR 3rd grade reading
scores.

C-PM Predicting Third Grade
STAAR Reading
In prior years, we have reported on an analysis
conducted at CLI to understand if children’s performance in preschool as measured with the C-PM
assessments predicts reading in third grade as
measured by State of Texas Assessments of Academic Readiness (STAAR). This study evaluated
whether (1) the beginning-of-year C-PM assessment predicted third-grade reading scores on the
STAAR, and (2) growth in the C-PM assessment
across preschool predicted third grade scores on
STAAR. For the present report, we will report on
correlational analyses between C-PM measures
and STAAR reading scores.

The full correlations table may be provided upon
request.

Researchers at CLI matched 2013-14 C-PM data
to the same students’ third-grade scores in 201718. In total, between 9,300 to 10,500 students
were used in analyses, representing about 2-3%
of the total third graders in Texas in 2017-18, and
2,662 schools. Notably, the 2013-14 C-PM assessments were only administered to a handful of
districts and schools prior to assessment’s launch
on CLI Engage.

What did we learn from this correlational analysis? Overall, we learned that C-PM scores at all
three assessment windows are associated with how
children are doing in reading based on the STAAR
in third grade. This speaks to the importance of incorporating progress monitoring assessments in
preschool given their ability to predict future children’s skills. Moreover, using preschool progress
monitoring data to differentiate instruction that
supports children in meeting preschool benchmarks is likely to set children on a path for future
school success.

For the C-PM assessments, we examined the following tests: rapid vocabulary, rapid letter name,
phonological awareness, and math. For the 3rd
Grade Reading STAAR scores, we used two types
of scores. First, we examined the reading score as a
scaled score. Second, we used TEA’s performance
standards classification, which categorizes students
into three levels: approaches grade level performance, meets grade level performance, and masters grade level performance. We used the middle
category (“meets grade level performance”) to
understand if our beginning-of-year, middle-ofyear, and end-of-year CPM measures predicted
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Texas Kindergarten
Entry Assessment

lexia screener requirements for kindergarten (see
HB3 section of this report). Last year, researchers
at CLI published a study on the development, validation, and launch of the English version of TXKEA. This study was published in the journal Early
Education and Development in 2020. CLI is planning a similar study on the validation of TX-KEA
Spanish.

The Texas Kindergarten Entry Assessment (TXKEA) was developed in partnership with TEA to assess multiple different domains: language, literacy,
STEM, social-emotional skills, executive functions,
and academic motor skills. TX-KEA can be used
to satisfy beginning-of-year (BOY) state reporting
requirements for language and literacy screening.
More recently, it has also been used to satisfy dys-

FIGURE 21

Since its launch in 2017-18, the use of TX-KEA at
BOY by school districts has more than quadrupled,
from 120 districts to 533 in 2020-2021 (see Figure 21 for the number of districts using English and

Number of Districts Using TX-KEA at BOY and
Number of Students Assessed
and number of students assessed

118,610
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0
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Assessment Window
BOY=Beginning of Year
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BOY 2020

ia screener) and those measures that are not part
of mandated screeners. Note that not all measures
are available at all of the time points and we have
indicated them as “not applicable” or “N/A” in the
figures. For example, the academic motor skills
measure is only available at BOY. To contextualize
the numbers of students assessed with TX-KEA
it is useful to note that there were approximately
166,000 students enrolled in Kindergarten in our
CLI Engage platform in 2020-21.

Spanish assessments). Preliminary analysis for the
2021-2022 BOY window indicates another uptake in TX-KEA usage, with about 592 districts administering TX-KEA during the fall of 2021. More
details and exact counts on 2021-2022 TX-KEA
utilization will be provided in next years’ annual report.
The number of students assessed using TX-KEA
has grown exponentially, with about 30,000 students assessed at BOY fall 2017 to about 119,000
students assessed at BOY fall 2020. Figure 22
[mandated assessments] and Figure 23 [optional
assessments] show utilization of TX-KEA measures
divided by those measures that are used to assess
children for mandatory literacy measures (i.e.,
those included in the literacy screener and dyslex-

FIGURE 22

A few insights are evident by examining the TXKEA utilization displayed in Figures 22 and 23.
First, looking at Figure 22 for the English measures
[mandated screeners] at BOY, the three measures
with the highest administration (letter names, spelling, and vocabulary) correspond to the required

Number of Children Assessed with Mandatory Literacy Measures
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is comparable to those of the mandated language
and literacy measures. Science utilization was
about 35% of the math utilization but its administration was consistent across the three assessment
windows suggesting that the districts who used it at
BOY, also used it at MOY and EOY.

literacy screening measures. Other highly used
measures at BOY correspond to those also included in the dyslexia screener (letter names, letter
sounds, blending, decoding, listening comprehension, spelling, and syllabication) which are required
at EOY. This indicates that schools and districts
tend to also administer measures at BOY that are
not required until EOY. This also seems to be true
for the MOY administration: even though there
are no mandated measures at MOY, we observe a
continuity in the administration of the most popular
measures at BOY which were those used for the
dyslexia screener at EOY.

Figure 24 on the following page depicts the percentages of children assessed in English and Spanish across the state of Texas who are meeting a
benchmark in literacy skills, STEM skills, and other assessed skills. Over 116,000 students were
assessed in at least one TX-KEA measure in fall
2020. The data indicates a significant percentage
of students are arriving at school behind in key skills
across all domain areas. Across all skills assessed in
English, blending (which refers to the skill of com-

As of the measures that are not mandatory (see
Figure 23), we see that for mathematics, the level
of utilization across the three assessment windows

FIGURE 23

Number of Children Assessed with Non-Mandatory Measures
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FIGURE 24

TX-KEA % of Students Meeting BOY Benchmarks Statewide

2020-21 BOY TX-KEA: Percent of KG Children meeting benchmarks
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marks across four categories: 0-25% of students in
the district are meeting benchmarks (red bar), 2650% of students are meeting benchmarks (orange
bar), 51-75% of students are meeting benchmarks
(blue bar), and 76-100% of students are meeting
benchmarks (green bar). For TX-KEA English, a
large number of districts are serving student populations with less than 75% of students meeting
benchmarks in certain skill areas. For example, most
districts serve children failing to meet math benchmarks, and about half of the districts administering
vocabulary have children meeting benchmarks at a
rate of 75% or less. Math and vocabulary are two
critical early learning skills that predict later school
success. Overall, there are fewer districts using the
TX-KEA Spanish, but the information that we pres-

bining sounds into a word) had the lowest percent
of children meeting benchmark at BOY (54%),
while emotion management had the highest percent of students meeting benchmarks (82%). For
those children assessed in Spanish, the skill where
children were struggling the most was math, where
only 47% met the benchmarks. Similar to the students assessed in English, emotion management
was the skill where most children were meeting
BOY benchmarks (79%).
In addition to capturing student benchmark data at
the state level, we also examined the variability in
the percentages of children meeting benchmarks at
the district level. Figure 25 displays the number of
districts whose students are meeting BOY bench-
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FIGURE 25

Number of Districts using TX-KEA by Percentage of Student
Population MeetinggBenchmarks
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76-100%

500

End-of-Year Preschool and
Kindergarten Entry Scores

ent tells a similar story as the TX-KEA English. That
is, although there is a sizable number of districts
who have >75% of students meeting benchmarks,
there is still work to be done in most skills assessed,
with many districts struggling across a greater number of skill areas. This data suggests that some districts with larger populations of students struggling
to meet benchmarks may benefit from additional
support.

Due to COVID-19, there were no C-PM scores
for preschoolers for EOY in 2020. Thus, the routine analysis that we conduct to determine if C-PM
scores at EOY predict BOY TX-KEA scores could
not be updated this year. From the analysis conducted last year (C-PM scores from EOY 2018-19
predicting BOY 2019-20), we found that all five
CP-M skills were significant predictors of kindergarten entry skills in its analogous areas (e.g., C-PM
rapid vocabulary predicting KEA vocabulary). We
expect to replicate these analyses with new data for
the FY2022 report.

Calibration of benchmarks. Currently, students
performing above the 25th percentile in each test
are classified as meeting benchmarks. During the
Spring of 2021, the CLI team re-calibrated benchmarks for the following eight indicators: Blending,
Letter Names, Letter Sounds, Listening Comprehension, Syllabication, Spelling, Vocabulary, and
Decoding. These analyses were conducted for both
English and Spanish languages and for all three assessment windows (BOY, MOY, EOY).
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HB3 Related Work
Dyslexia Screener Score for Kindergarten. The
dyslexia screener score is available for EOY at kindergarten and it is composed of the following seven
TX-KEA measures, aligned to the Dyslexia Handbook: Blending, Decoding, Letter Names, Letter
Sound, Listening Comprehension, Spelling, and
Syllabication. For EOY of 2021, 94,524 dyslexia
screener scores were administered (vs. 113,453
literacy screeners at BOY). There were 78,354
students who had both a literacy screener score at
BOY and a dyslexia screener score at EOY during
the 2020-21 school year.

As part of House Bill 3 (HB 3, passed by the 86th
Texas Legislature in 2019), school districts and
open enrollment charter schools must implement a
literacy-based diagnostic to students in K-2 classrooms. CLI offers several assessment tools on our
online platform CLI Engage at no cost to the state
that meet HB3 requirements: TX-KEA for kindergarteners, and TPRI and Tejas LEE for 1st and 2nd
graders.
Literacy Screener for Kindergarten. As part
of the BOY kindergarten requirement, we offer
a literacy screener comprised of three TX-KEA
measures that meet requirements in statute with
the Texas Education Code (TEC §28.006 and
§29.172). For the language and communication
domain, we administer the TX-KEA vocabulary
measure. For the required literacy domain, we include the letter names and spelling measures. This
screener was launched in the fall of 2020. However, due to the COVID-19 pandemic, TEA allowed a
waiver for districts that wanted to use a tool outside
the approved list for literacy screening. Current
utilization of the TX-KEA literacy screener is high,
with 113,453 literacy screeners administered at
BOY in fall 2020. To put this number into context,
there were approximately 351,349 kindergarten
students enrolled in the state of Texas. Thus, about
32% of kindergarten students in the state of Texas
were administered the TX-KEA literacy screener.

Reading Instrument for Grade 1 and Grade 2. At
Grades 1 and 2, we offered the TPRI and Tejas LEE
assessments. The TPRI screener score at Grade 1
includes letter sounds, blending, and word reading
all administered at BOY in English. The utilization of
this Grade 1 (G1) screener was 50,914 students. To
put this into perspective, there were 381,403 G1
students enrolled in the state of Texas in FY 2021.
Therefore, roughly 13% of G1 students in the state
were administered the TPRI literacy screener at
BOY. For Tejas LEE (a comparable assessment in
Spanish) in Grade 1, there is no literacy screener
score available as the assessment was not designed
in the same way as the TPRI. However, utilization
of the Tejas LEE in Grade 1 was 6,094 students,
representing about 1.6% of students in the state of
Texas.

Notably for 2020-21, it seems that districts focused
on administering the literacy screener also administered other TX-KEA assessments. Specifically,
113,453 students were administered the literacy
screener at BOY and 114,930 were administered
both the literacy screener and other TX-KEA measures (e.g., math, blending). There were only 1,477
students who did not have scores for the literacy
screener but had TX-KEA scores for other measures.

In Grade 2 (G2), the TPRI literacy screener that
consists of a word reading subtest had 45,094
scores, while the Tejas LEE word reading score at
BOY had scores for 5,227 students. To put this
into perspective, there were about 380,122 G2
students enrolled in the state of Texas. So about
12% of Grade 2 students in the state of Texas were
administered the TPRI literacy screener at BOY.
For Tejas LEE, utilization at BOY represented about
1.4% of Grade 2 students in the state.
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Skills (TEKS) domains and the Texas Education
Agency’s Dyslexia Handbook (2018). Preliminary
validity data on the DRC indicate positive findings.
The tables below summarize utilization of the DRC
at the school/district level (Figure 26) and at the
student level (Figure 27) during its first year of implementation (2020-21).

Dyslexia Referral Checklist (DRC). CLI developed a dyslexia referral checklist (DRC) to meet
state rules and guidelines for dyslexia screening at
kindergarten, 1st, and 2nd grades. Available as a
digital tool or a paper-pencil download, the DRC
is a questionnaire that builds a link between direct
assessment of early reading skills (e.g., universal
screening and progress monitoring measures) and
classroom observations. Item content within the
DRC evaluates areas considered to be important
for early reading (e.g., language-based skills, letter
and letter sound knowledge, phonological awareness, phonemic awareness, decoding, and spelling). The DRC can be used in combination with
progress monitoring on CLI Engage or any other
assessment tool and was designed following an
evaluation of the Texas Essential Knowledge and

FIGURE 26

Number of Districts and Schools Using
Dyslexia Referral Checklist

Grade

# of Districts # of Schools

Kindergarten

359

1,049

Grade 1

191

506

Grade 2

115

244

FIGURE 27

Number of Students with a Dyslexia Referral Checklist Score

Number of students with a
completed DRC (either language)
Number of students with a
completed English DRC
Number of students with a
completed Spanish DRC
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Kindergarten

Grade 1

Grade 2

54,308

32,737

5,932

46,341

28,805

5,144

7,967

4,024

828
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Tracking Gains in Teacher Skills
TSR Comprehensive measures teacher gains in instructional behaviors known to advance child outcomes using a standardized assessment tool known
as the Classroom Observation Tool or COT. Pre-K
teachers in TSR Comprehensive have shown meaningful changes after just a few months of participation in the project. In Figure 28 below, BOY refers
to beginning-of-year observations; MOY, middleof-year. Change from BOY to MOY represents
the average increase in instructional strategies observed during a two-hour classroom observation.
The graph illustrates improvements across all content areas related to key early childhood indicators:
phonological awareness, oral language, written
expression, math, read-aloud, and print/letter &

Average Number of COT item demonstrated

FIGURE 28

early reading. Across all content areas presented in
the graph, we observe gains based on the COT from
BOY to MOY. Note that the number of observed indicators per content area varies. For example, phonological awareness has 21 observed indicators while
print/letter and early reading has 32 indicators.
Additionally, the COT provides specific and rich data
that allows for classification of instructional behaviors
into three levels. Level 1 are foundational behaviors,
level 2 are medium-difficulty behaviors, and level 3
are for those instructional behaviors that may require
more explicit training and coaching to be successfully implemented. For example, Figure 29 (next page)

Teacher
Gain
in the
UseofofInstructional
Instructional Strategies
Teacher
Gains
in the
Use
Strategies from
fromto
the
Beginning
to Middle
of School Year
Beginning
Middle
of School
Year
7.8

6.3
5.9

5.7
5.3

5.1

5.9

5.1

5.1
4.5

4.4
3.5

MTH

(max of 27 pts.)

OLU

(max of 26 pts.)

PA

(max of 21 pts.)

BOY

PLE

(max of 32 pts.)

RA

(max of 29 pts.)

MOY

MTH: Math, OLU: Oral Language, PA: Phonological Awareness,
PLE: Print/Letter & Early Reading, RA: Read Alouds, WE: Written Expression
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WE

(max of 26 pts.)

teachers. Between 1-11% of teachers have set level-3
illustrates all the behaviors that encompass the oral lanbehaviors as a goal, which may be an indication that
guage use domain. This domain includes 26 behaviors:
teachers need more time to address the most challeng5 which are classified as level-1 (blue bar), 14 as level-2,
ing instructional behaviors. Note that all percentages in
and 7 as level-3. The first panel (from left to right) in
figure have been rounded to the nearest whole number
Figure 29 illustrates the percent of teachers in TSRwhich explains why the last indicator (i.e, “oral language
COMP that were exhibiting each of the oral language
during activities”) is shown as 0% for the “goal set” and
use behaviors at the beginning-of-year. For example,
“goal met” columns.
we observed that 39% of teachers were engaging in
names/labeling items at the beginning of the year, a level-1 behavior, while only 15% of teachers were providing child-friendly definitions, a level-2 behavior. As the
year progresses, TSR’s apFIGURE 29 COT for TSR Comp Teachers, Oral Language Goals
proach is to support teachers to work toward levels
2 and 3 instructional behaviors which are linked to
higher-level oral language
skills.
In addition to measuring
observed behaviors, the
COT also allows teachers
and coaches to set goals.
The same figure illustrates
the distribution of teachers
who set goals for each of
the instructional behaviors
during the 2020-21 academic year (middle panel).
Although most goals concentrate in level-1 behaviors, there is an increase
in the percent of goals set
for some level-2 activities
when compared to the
observed behaviors. This
suggests that when teachers are not demonstrating
level-2 behaviors, they are
setting these behaviors as
goals for improvement—a
reassuring sign that the
program is leading to continuous improvement for

TEXAS SCHOOL

51

QUALITY IMPROVEMENT
COLLABORATIONS

CLI frequently seeks to further its mission through collaboration with other quality improvement initiatives aimed at closing achievement gaps for at-risk children. As described in the following pages, CLI
is lending expertise and leveraging our existing technology and professional development resources to
support an even larger portion of the early education workforce in Texas.
Specifically, CLI focuses our efforts on quality improvement collaborations to:
• Leverage state investment in CLI Engage to support other quality improvement initiatives to support cost-effectiveness
• Improve early childhood coordination across the state, including increased administrative efficiency, better data access, and streamlined access to resources for schools and the overall workforce
• Scale evidence-based approaches for greater impacts
• Support workforce development by expanding competency-based professional development and
credentialing
Currently, CLI’s state initiative programs are integrated to share access to resources, leverage technology platforms, and coordinate outreach activities to maximize impacts across the state. All of these
programs promote research-based resources and tools, building upon the positive impacts we have
seen for more than 18 years with the Texas School Ready project.
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Strengthening Texas Rising Star
Implementation

reliability checks ensure certified assessors maintain inter-rater reliability, including additional PLCs
to support assessors when reliability drifts.

CLI and the Texas Workforce Commission (TWC)
have partnered together to strengthen implementation of Texas’ quality rating and improvement system, Texas Rising Star. As Texas’ other statewide
quality rating and improvement system (in addition
to Texas School Ready), CLI supports TRS hosting many resources on CLI Engage to support the
assessment and mentoring process critical to the
program’s implementation across the state. CLI Engage has hosted the Texas Rising Star online assessment instrument since 2015, provides free access
to CLI Engage resources for all participants, and
then assisted TWC with a large-scale evaluation of
the reliability and initial validity of the assessment
instrument. The majority of the recommendations
that came out of the study were adopted during the
four-year review of the Texas Rising Star program
in 2020.

The Texas Rising Star Digital Resource Collection, an online repository of more than 1,400 local, state, and national professional development
resources linked into customized reports that Texas
Rising Star mentors generate to support targeted
professional development and practical application
in early learning programs. These resources will
help to improve the quality of care and therefore
positively impact the program’s Texas Rising Star
assessment scores.
The Continuous Quality Improvement Planning
(CQIP) Tool, is a digital interface housed on CLI
Engage that allows mentors to document quality
improvement goals and related goal-setting for
program action plans based on needs. In addition
to supporting mentors with implementing a CQI
framework, the tool will provide the state with valuable information about how often and in what areas
mentors are providing quality improvement support to early learning programs, and how this support might translate to higher quality ratings.

In FY2021, CLI partnered with TWC to continue
to strengthen Texas Rising Star implementation
through the development and launch of four major
initiatives, all a result of the evaluation of the assessment instrument. Supporting cost-effective resource coordination, these tools are fully integrated
into the CLI Engage platform and provide opportunities to continue expanding access and supporting
statewide quality improvement:

The Texas Rising Star Mentor Certifcation Program, was designed to train and certify mentors
in CLI’s core coaching competencies, and thus
enhance the quality of mentoring provided across
the state. The program includes a series of online courses (3 courses launched in FY2021) and
monthly PLCs for mentors to receive and exchange
feedback on work products in a facilitated, small
group format, all leading towards a Texas Rising
Star Mentor Certification earned by submitting
work products demonstrating competency to CLI’s
micro-credentialing service for rating by an independent reviewer. These same competencies and
PLC are used in many of CLI’s programs that incorporate coaching, including Texas School Ready.

The Texas Rising Star Assessment Training
and Certifcation Program, which is being used
to prepare and certify TRS assessors for the state
through a series of certification activities beginning
with completion ofa series of self-instructional certification courses housed on CLI Engage, virtual
professional learning communities (PLCs) for assessors who need additional support, and a certification exam that assesses how reliable the user is
in applying the Texas Rising Star Assessment Tool
to score various child care facility types and classrooms. Since the beginning in FY2022, quarterly
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Leveraging TECPDS to Support the
ECE Workforce

For several years, CLI has directly supported the
expansion of TECPDS by integrating the system’s
career development tools into our programs. Because TECPDS provides much needed services
to its users across Texas, as of 2019, it has seen a
74% increase in administrator/school leader users,
and 251% increase in practitioner (classroom) users. Through a technology integration between CLI
Engage and TECPDS, CLI provides an option for
CLI Engage users to opt-in to a free account on
TECPDS and automatically transfer professional
development earned on CLI Engage into their personal TECPDS accounts.

CLI manages the Texas Early Childhood Professional Development System (TECPDS) and within
TECPDS, the Texas Workforce Registry. The workforce registry is a web-based database where early
childhood professionals can store and access their
education, employment, and professional development records. TECPDS is uniquely positioned to
provide numerous sets of services aimed to support
ECE professionals in a variety of ways – from attaining topic-specific expertise (health & nutrition;
classroom environment standards), to monitoring
growth and attrition within a given district and region. Today, TECPDS serves over 50,000 users
and features resources for early childhood professionals at all levels, including many career advancement opportunities for specialists and trainers who
deliver professional development across the state.
Data shared here are part of a forthcoming report
on analyzing data from TECPDS.

FIGURE 30

Figure 30 below shows the growth in the number
of TECPDS accounts from 2013 to April 2021. In
2020, the total number of administrator validated trainings exceeded 7,000 records, and that of
practitioners exceeded 50,000 records. This is
consistent with the increase in the number of users
reporting training data and speaks to the capaci-

Distribution of Administrator and Practitioner TECPDS
Accounts, 2013-2021
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linked with greater teacher gains.

ty of the system to successfully capture and store
thousands of records that can ultimately be used
as data to shape critical early childhood workforce
policies. CLI has integrated TECPDS reporting into
our existing programs and encouraged collaborations with other state-funded programs like TRS.

As the user base and workforce data expands,
CLI is exploring opportunities for additional partnerships with state agencies to increase efficiency
and continue serving professionals across the state.
For example, CLI is currently exploring opportunities to leverage TECPDS reports to support public
school administrators and teachers in tracking their
professional development over time to guide professional development investments at the local and
regional levels.

Integration with state programs. As the quantity of workforce data collected within the TECPDS
grows, so too does the quality of information acquired to gain a clear image of the ECE landscape.
In September 2021, the use of TECPDS became
mandatory for Texas Rising Star administrators, allowing ECE leaders to share vital information about
their programs and staff. Texas Rising Star Providers (both administrators and practitioners) benefit
from centralization of their education, employment,
and professional development records. They can
access their career pathway level and professional development records and reports, assisting with
professional development planning for themselves
and for staff. CLI also integrated TECPDS participation into the Texas School Ready project and
Texas Infant-Toddler Specialist Network, enabling
cross-program utilization of the systems and programs to support the ECE workforce in Texas
through multiple opportunities for career advancement, professional development and growth, and
credentialing.

Micro-credentials for Early
Childhood Specialists

Strongly aligned with CLI’s workforce supports
through TECPDS, in FY2021, CLI launched a new
micro-credentialing program to award credentials
to early childhood specialists who successfully
demonstrate specific behaviors, or competencies.
Micro-credentials offer specialists (such as early
childhood trainers, coaches, mentors, school-support staff, and assessors) opportunities to receive
professional acknowledgement for demonstrable
skills learned and acquired throughout their careers, but also advance their skills into new areas.
“Badges” are earned when specific competencies
are demonstrated, often through a video submission
or other work product (rated by a trained coder).
Professionals can earn micro-credentials in specific areas when all badges in that area have been
earned, and once all micro-credentials are earned,

Additionally, through the workforce registry,
TECPDS offers many strategic opportunities to the
state to review and analyze data on the early childhood workforce to help guide planning at the local,
regional, and state levels. Aggregate professional
development data uploaded into TECPDS indicates that 56% of these training hours are provided by online courses (technology integrations with
CLI Engage and other online training providers are
represented in the current user data) and 21% provided by trainings or workshops; professional development delivered by coaching/mentoring and
professional learning communities (PLC) represent
0.3% of professional development in TECPDS, illustrating opportunities to expand these formats

TEXAS SCHOOL

55

certification is awarded. This incremental approach
to certification allows professionals to market their
current competency levels and builds motivation
to continue toward full certification. It also aids
employers in understanding gaps in competency
among their current or potential staff members. To
date, a total of 1,665 badges have been awarded
across 86 specialists.

other integration opportunities.

Birth to Three Program: TSR
Comprehensive Expansion
In early 2015, CLI began developing a coordinated
approach to improving quality of care for children
from birth to age three. The vision was to maximize
the critical birth to three window in brain development—and thereby ensure at-risk children are on a
healthy developmental path much sooner—by training caregivers of infants and toddlers in the most
recent, evidence-based strategies for supporting
language, social-emotional, cognitive, and physical
growth. The success of this project informed our decision to expand TSR Comprehensive to infant and
toddler classrooms during COVID-19 in FY2021,
with further expansion statewide in FY2022, and
through the Texas Infant-Toddler Specialist Network, described in the following section.

Micro-credentials are:
• Competency-based
• Based on evidence or demonstration of
practice
• Scored against a defined rubric
• Personalized and self-directed
• Research-backed

CLI integrated the micro-credentialing service with
TECPDS, so all micro-credentials will automatically
transfer to a specialist’s personal account within the
workforce registry. This integration is designed to
support efficiency for users, eliminating the need to
upload these records, but also to increase available
workforce data that supports local, regional, and
statewide strategic planning.

CLI combined the technology of our online platform (CLI Engage) with the professional development approach of CLI’s preschool model, TSR
Comprehensive. TSR has long used data-driven
resources that build teachers’ professional capacity for delivering high quality instruction in preschool classrooms serving three- and four-year-old
children. We sought to expand this continuum of
quality to classrooms serving infants and toddlers.
Through generous contributions from multiple
foundations and agencies, the online program now
includes a comprehensive training series, an observation and goal-setting tool for teachers, developmental checklists to monitor student growth, and
activity collections for both teachers and families to
support development. (Sample screenshots can be
found in the appendices.)

Leveraging this new system, CLI will develop and
launch a credential for early childhood teachers
on CLI Engage in FY2022-23 through other state
funds, but available on CLI Engage across the state.
The framework includes competencies that all early
childhood teachers need to demonstrate to effectively serve young children across domains (e.g.,
language, literacy, social-emotional) at different
levels (foundational, intermediate, advanced). CLI
will pilot the new teacher micro-credentialing service with a small sample of teachers who are actively participating in ongoing coaching, training
and/or professional learning communities through
state-funded programs (e.g., TRS, Texas School
Ready, Infant-Toddler Specialist Network). After
the pilot, CLI will work to formally integrate teacher
certification into Texas School Ready and explore
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In order to fully maximize the benefits of these
resources, we paired them with TSR’s model for
individualized coaching in a pilot evaluation supported by multiple foundations. The pilot evaluation
involves close measurement of teaching behaviors
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and child outcomes in two groups of classrooms: target (receives intervention) and control (does not receive intervention). Teachers
working in child care centers that serve low
income families across Houston, Dallas, and
Fort Worth participated, with a total of 40
teachers randomized to either condition.
Findings from this study showed that child
care providers who participated in the intervention were observed as demonstrating
stronger interactions with toddlers using three
separate measures (Arnett Caregiver Interactions, QRIS Caregiver Interactions, and
Shared Book Reading Quality), with effect
sizes ranging from 0.55 to 0.85, corresponding to medium to large effects. The intervention appeared to have the strongest effects in
the areas of child care provider’s responsive
interactions and language support strategies.
In terms of responsive caregiver-child interactions, there were moderate to large effects
on child care providers’ positive relationship
with children (ES = .54), use of a warm responsive style (QRIS Caregiver Interactions
ES = .63), and contingent responsiveness
during shared reading (ES = .75). Likewise for
language support strategies, there were moderate to large intervention impacts on both
the QRIS Caregiver Interactions (effect size
[ES] = .41) and the Shared Book Reading
Quality (ES = .77) measures. However, there
were only marginal effects on child care provider’s use of questions during book reading;
perhaps this suggests an area for intervention
improvement. CLI will highlight this program
in more detail in the FY2022 annual report,
following statewide expansion of this model
through TSR Comprehensive.
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Texas Infant-Toddler Specialist Network
In 2019, the Texas Workforce Commission sought a partner
to establish an Infant-Toddler Specialist Network (ITSN) for
Texas. An ITSN is a state-based system that supports and coordinates the work of specialists who serve infant and toddler
care providers. Although each state uses different strategies
and approaches, the common goal for all ITSNs is to create
a community of professional development and peer support
that leads to better quality experiences for infants and toddlers. TWC’s goal was to “improve teacher practices and
increase availability and quality of infant and toddler care by
providing specialized technical assistance, professional development, and collaboration with other programs serving
infants and toddlers.” The Children’s Learning Institute (CLI)
was awarded the grant and began preparations in 2020, continuing through FY2021.
CLI’s approach for the Texas ITSN includes bringing specialists and teachers together for a wide variety of professional
development and peer networking support on topics such as
infant-toddler development, effective caregiving and instructional practices, supporting young children with disabilities,
understanding Early Childhood Intervention, and becoming a
certified Texas Rising Star child care provider. The ITSN also
provides a unique opportunity to support specialists in scaling
the CIRCLE Infant-Toddler Teacher Training Program, whose
web-based resources are freely accessible to the public.
Through the ITSN, CLI is offering webinars, online courses,
virtual small-group PLCs, and an annual specialist summit.
Membership to the network is open and at no cost to the public. In the first phase of the project that ended in September
2021, the ITSN delivered more than 6,300 contact hours
and more than 3,400 professional development certificates
to ECE professionals across the state.
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